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2 Introduction

Orkney Transition Planning Guidance is guided by the core principles contained within the
UNCRC, Getting it Right for Every Child (Getting it Right), The Children and Young
Person’s Act (2014), The Scottish Transition Forum’s ‘Principles of Good Transition 2019’
Document and Additional Support for Learning Statutory Guidance 2017.

This document also acknowledges the current and future impact of Coronavirus and
references Education Scotland’s Recommended Arrangements for Transition during the
Covid 19 Pandemic and The Scottish Transitions Forum’s adapted guidance ‘Principles into
Practice’.

The principles contained within these documents and sets of guidance emphasise that the
transition this documentation describes is not a single event but is the period when young
people develop from children to young adults. It is a process which requires us to look
ahead with young people, to plan for future expectations in a timely way and to help equip
young people and the services they require for what lies ahead.

This period in a young person’s life is a growing-up process that evolves over several years
and involves significant emotional, physical, intellectual and psychological changes. During
this period young people progressively assume greater autonomy in many different areas of
their lives and are required to adjust to different experiences, expectations, processes,
places and routines. Transitions also impact on the family or on those who care for the child
or young person and this document tries to take account of the information and support that
may be valuable to parents and carers.

“Keys to Life”, is Scotland’s Learning Disability Strategy. It emphasises the importance of
“unlocking futures and enabling people with learning disabilities to realise their full potential”

To achieve their full potential, young people with additional support needs, including those
with learning disabilities, often require support in a range areas of their lives. Orkney’s
Education, Health and Social Work professionals need to be aware of and take account of
the roles and responsibilities associated with the move from school or college or the
transfer from child to adult services. The Introduction to the Scottish Transition Forum’s
“Principles of Good Transitions” document gives guidance on how these roles can be
fulfilled and the timescales within which duties must be completed. See the flowchart
embedded in section 5.1.

Associated roles may include identifying and achieving positive destinations in employment,
education or training, managing welfare and housing changes, reviewing healthcare needs,
providing information and advocacy, assessing capacity and managing risk. Care should be
taken to ensure equality for all, including those who are at a socio-economic disadvantage.

See: https://www.gov.scot/publications/fairer-scotland-action-plan-progress-report-2020/.
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It is well acknowledged that good wellbeing is the foundation of good learning and
development and accordingly Orkney’s professionals will strive to ensure that transition
processes have the young person’s personal outcomes, aspirations and wellbeing at the
centre. Support for transition will be firmly rooted in children’s rights, recognising them as
rights holders, and acting in their best interests whilst taking their views into account.

This document seeks to apply a human rights based approach in practice through applying
the PANEL Principles; Participation Accountability Non-discrimination Empowerment
Legality, taken from the Social Care (Self-directed Support) (Scotland) Act 2013 guidance

’ “®

and referenced in the work of the Transitions Forum’s “ Principles of Good Transition 2019

2.1 Orkney’s Rights Based Approach in Practice

e The young person is the most important person in the planning process and he or she
should be empowered and enabled to participate as fully as possible in this process. In
order to achieve the above;

o Support should be person-centred, and specifically tailored to the needs of
each individual young person. For example, a key adult such as a support
teacher should enable a young person to contribute to their Moving on
Passport in a constructive and meaningful way (Appendix 6.3).

o Person centred planning meetings should be run in such a way as to enable
the young person to contribute their own passport information into the person-
centred planning process.

o Passports® and person-centred plans are tools for engagement and
participation. The child or young person’s plan remains the main planning
document. The Co-ordinated Support Plan (CSP) continues to be the main
strategic document for a small number of young people with very complex
needs until the age of 18. See Appendix 6.9, Parents’ and Young Persons’
Entitlements.

o There should be a clear link between transition planning and the effective
development of career management skills in all of our pupils. The four
learning areas for career management skills are shown in Appendix 6.1.

o All relevant services for children, young people and adults should give a high priority to
transition planning. See Appendix 6.2 for suggested agendas for transition planning
meetings.

¢ Individual contacts within each agency should be identified as part of the plan, e.g.
contact person in the Secondary School.

e Transition reports should include a profile of the strengths of the child or young person.

* A settling-in (post-placement) review will be held during the first 3 months of the new
placement. In most cases this will be a short meeting/interview to check how the young
person is settling in. The frequency of future review and planning meetings will be
agreed. There should be at least one annual review of the Transition Plan.

e All transition planning meetings must follow Orkney’s guidelines for planning and review
meetings. In particular, they should be person-centred and solution-oriented, sharing the
same principles and values as ‘Getting It Right’. Children and young people should
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always attend, or at least be given the opportunity to attend, and should be consulted
over who will attend their meetings. The record of the meeting should be in the form of
an action plan which states clearly WHO is responsible for WHAT action within a clear
TIMESCALE. Transition plans need to reflect the aspirations as well as the needs of a
child or young person and should be presented in an accessible way to the child or
young person.

e The minutes should also update the list of professionals who are currently involved and
who will be involved following the transition and who the data will be shared with.

“ A passport is a collation of information provided by those who know the young person and
the young person themselves detailing strengths, support needs, preferences, aspirations,
etc.

2.2 Orkney’s Procedures for Effective Transitions Planning

Three levels of transition planning will be used which correspond to the three levels of
planning set out in the Code of Practice for the Education (Additional Support for Learning)
(Scotland) Act 2004 as amended in 2009.

Level 1 — Universal transition planning for all young people (young people with no
additional support needs).

Level 2 — Transition planning for children and young people with additional support needs
who require specific guided support to achieve a positive post-school destination, for
example pupils with social/emotional/behavioural needs or neurodevelopmental differences
eg ADHD and pupils requiring Additional Assessment Arrangements (e.g. scribe, extra time,
digital papers).

Level 3 — Transition planning for children and young people with significant and complex
additional support needs who require a high level of planning, often with multi-agency input,
for example complex autism, moderate to severe learning disability or physical/medical
difficulties/conditions. Mental Health or emotional/ behavioural difficulties may also require
level 3 planning and in the case of Looked After Children, careful and explicit consideration
must always be given to whether level 3 transition supports are necessary.

2.3 Future Planning

The updating of Orkney’s Post School Transition Planning Guidance required reflection on
best principles and recommendations from National Guidance and legislation. This has led
the writing group to aspire to develop an action plan for future local developments. This is
identified as the next phase of work for Orkney’s Transitions Guidance Group.
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3 Level 1 — Universal Planning

The Curriculum for Excellence provides an entitlement to an appropriate curriculum from 3
to 18 years, which includes a senior phase from S4 to S6 or 16 to 18 years. The Scottish
Government’s Opportunities for All commitment offers a place in learning or training to
every 16-19 year old who wants it. It is an integral part of Curriculum for Excellence and is
central to facilitating delivery of the national indicator for positive and sustained post-16
destinations. Data sharing forms a key pillar around the Opportunities for All policy agenda
and the 16+ Data Hub is a secure online portal which allows a range of partners to input to
and access a combined database of information to enable delivery on the Opportunities for
All agenda.

The following are influential documents guiding transition planning:

e https://education.gov.scot/Documents/CareerinformationAdviceGuidanceScotland.pdf
e https://dmhassociates.org/scotlands-new-careers-strategy

3.1 Key Transition Planning Stages for Universal Pupils

June

e Schools and Skills Development Scotland Advisers to establish the appropriate level of
transition support (Figure 3-1) for each senior phase pupil at the start of each academic
year. The Lead Agency contact details for any pupils deemed as ‘Requires Lead
Agency’ will be provided to Skills Development Scotland Advisers at the start of each
academic year.

o Skills Development Scotland Advisers will contact the Lead Agency for every pupil set
as ‘Requires Lead Agency’ to establish communication, offer partner support and
assess the support required.

August - September

e All secondary schools in Orkney to collate information on pupils’ expected school
leaving date, preferred occupation and preferred route via Data Hub Form A and enter
this information in SEEMiS by September 30th.

¢ Schools and Skills Development Scotland to identify pupils where this data is missing
and ensure it is captured and uploaded to SEEMIS as soon as possible.

October

e Schools and Skills Development Scotland to identify all Winter and Summer leavers in
each academic year via Data Hub (Report A — All Fields (S4 and above aged up to 24)).

During Academic Year

e Advisers to update CSS (Skills Development Scotland client management system) with
any changes to school expected leave dates during the academic year following
discussions with pupils

* Guidance staff to notify Skills Development Scotland Advisers of any changes to
intended leave dates following discussions with pupils.
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Thefollowing describes in more detail the services provided at each ti€AdH service operation.
Tier 1

Child and adolescent mental health services at Tier 1 are provided by practitioners working in universal
services who are not mental health specialists. This includes:

GPs

health visitors

school nurses

teachers

social workersand

youth justice workers and voluntary agencies.

X X X X X X

Tier 1 practitioners are able to offer general advice and treatment for less severe problems. They
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develgpment and refer to more specialist services.

Tier 2

Mental health practitioners at Tier 2 level tend to be CAMH specialists working in teams in community
andprimary caresettings (although many will also work as part of Tier 3 services). They can ificfude,
example:
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M i n i m u m Service offer:

M ax' m u m -Szrg]iéeg?:l?;work sessions

There are four differing levels of service offer delivered by Skills Development Scotland
(SDS) (Figure 3-1) to ensure pupils who require the most support to transition into a
positive destination are able to receive it. These four categories are Requires Lead
Partner, Maximum, Medium and Minimum.

o Requires Lead Partner is assigned where the individual would find it difficult to

engage with an SDS Adviser on a regular basis, they are at significant risk of
entering into a negative destination and there is another partner organisation
leading in their support. SDS staff can support via Parental, Partner or
Individual engagements whenever appropriate but as a minimum would attend
Childs Plan meetings and ensure all supporting partners are fully informed as
to all the available post-school opportunities for the individual.

Maximum level of service is assigned where the individual is at significant risk
of not sustaining a positive destination but is willing and able to engage with
SDS Advisers on a regular basis to plan their post school transition.

Medium level of service is assigned where there is a small risk the individual
may not successfully progress into a positive destination and would benefit
from 1:1 engagements with an SDS Adviser to support in their transition
Minimum level of service offer is assigned where the individual is capable of
successfully transitioning into a positive destination using web support and
making use of drop-in clinics with an SDS Adviser where they may require
short, focussed discussions.

SDS Levels of Support

Individual is capable of a successful transition and able to access
support whenlif they need it

+ 5DS groupwork sessions
» Access to drop in sessions with SDS Advisers

Individual is at some risk of not successfully moving into or sustaining a

" positive destination
Medium 55
+ 5DS group work sessions

+ Up to 3 appointments with SDS adviser during the course of the year

Individual is at significant risk of not successfully moving into or
sustaining a positive destination

+ Up to 5 appointments with an SDS adviser during the course of the year

Individual is struggling to engage with SDS and require significant
support to sustain a positive destination
Service offer:
+ SDS Adviser can support partner agency, parents or the individual when
appropriate and by whichever means is most appropriate.

Figure 3-1 Skills Development Scotland Levels of support
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4 Level 2 — Additional Support Needs - Barriers to Employment
| Further Education or Training

All the steps set out in 3.Level 1 — Universal Planning apply to all children and young
people. In addition, for those who need additional support and/or those likely to face
barriers to employment, the following additional measures apply. See the following link for
duties of a range of agencies to support post school transitions as outlined by the Additional
Support for Learning Act 2017 Guidance, see paragraph 20 onward ‘Preparing for
adulthood’:
https://www.gov.scot/publications/supporting-childrens-learning-statutory-guidance-
education-additional-support-learning-scotland/pages/7/

e For most young people with additional support needs, it is helpful to identify a lead
professional to co-ordinate the transition process. This will usually be a member of
school staff, but it could also be a Careers Adviser, Key Worker, social worker, or
another professional, depending on the individual circumstances.

¢ Additional Assessment Arrangements (e.g. scribe, extra time, digital papers) require to
be identified and conveyed to and accepted by Curriculum Support. The young person
should have a copy of their assessment e.g. for dyslexia and a letter confirming SQA
arrangements. They should be given information about how their difficulties can be
addressed and supported as adults.

e Partners to ensure schools are informed of any additional support needs for pupils as
well as those identified as Care Experienced or Young Carers. Schools will be
responsible for recording this on the SEEMiS system which will transfer to the 16+LC
Data Hub following strict adherence to GDPR. This will ensure pupils receive the most
appropriate level of transition support from Skills Development Scotland and other
partners and enable the local employability partnership to meet their Opportunities for All
and ‘No One Left Behind’ obligations.

e School and Skills Development Scotland staff, in collaboration with individual pupils,
should ascertain if the use of a ‘Moving on Passport’ would best support the post-school
transition. All partner agencies supporting the individual pupil should be made aware of
this document through Child's Plan/Young Person's Plan meetings and support in the
completion of the passport where appropriate.

The draft revision of the Supporting Children’s Learning Code of Practice recognises that it
is not necessary to apply all the duties under the Additional Support for Learning Act (2009)
to every child who has additional support needs, and that a degree of flexibility is required.
Level 2 planning is designed to provide that flexibility, which should be applied by those
working with the young person, taking into account the views of parents/carers.

o This PowerPoint raises awareness of issues in relation to transition
At 1¢;SN that must be taken account of to minimize the current and future
Transitions & Covi Negative impact of the Covid Pandemic. Also available from:
Click to https://education.gov.scot/improvement/learning-

open resources/transitions/
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4.1 Orkney Employability

The Local Employability Partnership is chaired by OIC Community Learning and
Development team and made up of key employability partners across the statutory, private
and third sectors. The purpose of the Orkney Employability Partnership is to enable collective
leadership and shared commitment across partners to effectively implement the policy intent
for a more aligned approach to national and local employability support, reflecting the need
to deliver coherent employability provision locally, in line with the Local Outcome
Improvement Plan aligned to the National performance Framework.

The Orkney Employability Partnership will work collectively, recognising that supporting
people into fair, sustainable jobs is central to delivering many of the ambitions for an
inclusive, sustainable economy with well-being at its core. Employability services are pivotal
to avoiding the widening of social and economic inequalities by supporting those who are
most vulnerable. Local Employability Partners recognise the vital role that a range of
organisations across the employability landscape play, and are committed to protecting a
diverse range of provision and ensuring that the right support is put into place for those who
rely on these services.

Employability Organisations

There are a number of organisations in Orkney who can support individuals and partner
organisations in identifying the most appropriate employability provision available. These
include:

Orkney Islands Council (Community Learning, Development (CLD) and
Employability team)

Young Person Guarantee

Working to the principles of ‘No One Left Behind’, CLD staff can support young people who
have multiple barriers to progression and are at risk of entering a negative Post 16
Transition destination, to explore alternative options/routes, recognise their personal
aspirations and reach their potential. Through the co-production of bespoke, person centred
and holistic development plans, young people will be supported to develop confidence,
skills, knowledge and networks to support positive and sustainable transitions to education,
fair employment or training.

The employability team also work closely with local partners and employers to explore,
develop and promote inclusive work opportunities for individuals that they work with,
offering in-work support, mentoring, job coaching etc when required to ensure young people
can make and sustain an initial positive progression.

Aligning with the more specific 16 + employability support, the CLD team also provides
generic CLD services within schools that can support young people in various transitions
throughout their school years, promoting confidence, skills, autonomy and wellbeing.

CLD practice covers a range of practice including youth work, community-based adult
learning, family learning and community development. CLD empowers people of all ages to
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work individually or collectively to make positive changes in their lives, and in their
communities, through learning, personal development and active citizenship.

CLD’s work with young people (Youth Work) supports wider achievement and recognises
development of skills for learning, life and work. By improving health and wellbeing, CLD
support young people to build their confidence, self-esteem and resilience. Outlined below
are the three key features of youth work delivery:

Young people choose to take part
The work begins where the young person is at social, emotionally and academically

e The young person is a joint partner in the learning process
. k.
#youthworkchangeslives

National Performance National Youth Curriculum for Getting it Right for Every Child -

Framework Work Strategy Excellence Wellbeing Indicators
o c
z a
5 Youth Work Outcomes :
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Youth Work National The Competence Values of Code of Ethics for

Occupational Framework for Community Learning Community Learning

Standards Community Learning and Development and Development

and Development
© :)E\QL‘:::&X!J::\I(I; Flbq\wed in Swlw’:c?!;:;‘:‘\clw:w Fief. I&CD(?.;S@

N United Nations C ion on the Rights of the Child (UNCRC) 7

CLD programmes support young people to overcome challenges, develop a wide range of
skills and gain accreditation for their learning, where possible. They offer wider
accreditation and achievement opportunities which aim to close the attainment gap to
secure a pathway to a sustained destination (Appendix 6.12).
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Youth Work Skills Framework
Skills development is one of the most important aspects of the CLD / youth work offer,
helping young people reach their full potential.

The youth work skills framework can be used in three key ways:

¢ Young people can use the framework to identify and track the skills they are developing
through youth work.

¢ Youth workers can use the framework in their work with individuals and groups of young
people to identify skills.

e Those working in the youth work sector can use the framework to work with colleagues
and partners in other sectors and explain the skills that young people develop

Youth work

Relationships

Youth work

Further Information

Community Learning, Development and Employability

Orkney Islands Council

Posting | Council Offices, School Place, Kirkwall, KW15 1NY
Calling | 01856 873535

Emailing | cld@orkney.gov.uk

Skills Development Scotland

Skills Development Scotland is the national skills body and they deliver Scotland’s careers
service. Careers Advisers work in all local secondary schools, delivering career guidance
to pupils from S1 to S6. Beyond school Advisers operate from a Careers Centre in Albert
Street, Kirkwall, offering career information and advice to customers of all ages.

Skills Development Scotland Careers Advisers support people to make their own learning
and career decisions based on up-to-date knowledge of routes and pathways and an
understanding of their own strengths and interests.

1342 To contents page




Inter-agency Guideline | Orkney Transition Planning Guidance Q0
Transition to Post-School Services
P0318-GUID-012 | 1.0

Developing the Young Workforce Orkney

Developing the Young Workforce Orkney is an initiative that helps to improve links between
education and the world of work and improve opportunities for young people. It aims to help
produce better qualified, work ready and motivated young people with the skills relevant to
modern employment opportunities. Their remit includes all young people aged between 16
and 24 years of age.

The work they undertake helps young people explore all of the options available to them
and prepare them for the world of work both in Orkney and beyond. They do this through
career inspiration and insight events, helping schools to facilitate work placements, and
participating in career ready programmes in school.

JobCentre Plus

Jobcentre Plus is a government-funded employment agency and social security office
overseen by the Department of Work and Pensions. Its purpose is to help people find work
through services such as job-hunting programmes and external job vacancies, while it also
provides financial support to eligible job hunters.

Employability Provision
There are a range of opportunities for young people as they engage with their transition
journey. Some of these opportunities are described below:

Progression Courses at Orkney College UHI
Orkney College UHI offer a range of Progression Courses through the Inclusive Practice
Department that enables young people access to Post 16 Further Education on the island.

The courses themselves are designed to both boost student’s confidence and develop a
sense of achievement which in turn will allow them to move onto further courses at Orkney
College UHI, other colleges across the UK or indeed the workplace.

Course content combines life skills and vocational options and presents the students with a
varied curriculum based on project work. All modules result in SQA certification which
further empowers the students to progress to the next stage of their career.

The following Progression Courses will be offered in 2021:

e Pathways to Independence - students will be working towards Level 1,2 or 3 units. The
course duration is two year commencing in August every second year. The course is full
time over three days for 36 weeks per year. Content includes communication,
numeracy, ICT, knowing your community, independent living skills, cooking for healthy
eating, art & design, healthy lifestyles, joinery skills/DIY, volunteering, work placement
(Covid restrictions permitting).

e Future Tracks - this course provides a general course of study for students who have
not decided on or are not ready for a specific vocational course or employment.
Students will be working towards Level 4 units. The course commences in August and is
full time over three days for 36 weeks per year. Content includes team building and
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Employability Orkney

Employability Orkney is a registered charity that provides a range of sustainable supported
employment, training and volunteering opportunities for those with a barrier to gaining
employment. This broad remit includes individuals with a learning disability, physical
disability, mental health needs, alcohol/substance misuse needs, ex-offenders, care
leavers, long term unemployed and anyone who experiences a disadvantage to entering
the labour market.

Orkney Islands Council - Employment Support

Run as part of the Orkney Island’s Council All Age Learning Disability Team, Employment
Support provides support to people with learning disabilities, on the autistic spectrum and
some people who struggle to understand information, learn skills and cope independently.
They can provide support to people who are not working but would like to work, as well as
those who do have a job but would like to build up skills or work hours (Appendix 6.6)

FairStart Scotland
FairStart Scotland is a flexible, employment support service to help individuals get ready for
work and achieve their potential.

They work in partnership with local schools, Orkney College UHI, Skills Development
Scotland, the Local Authority and other partners, including those in the third sector, to
ensure they develop initiatives and events which meet the needs of local young people.

Another strand of their work is to help parents and carers understand the different pathways
and support functions that are available to support their child and their individual needs.
These include the different options available in education, training and employment.

DYW Orkney also work closely with employers to help them understand how they can
attract, recruit and retain a young workforce through a variety of qualifications and work-
based learning and development opportunities. They also make employers aware of the
employment support networks that are in place to help them recruit individuals who face
additional barriers to employment.
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5 Level 3 - Significant and Complex Additional Support Needs

All the steps set out at Level 1 apply to all children and young people. In addition, for those
who need additional support and/or those likely to face barriers to employment, the
additional measures set out in Level 2 also apply. In addition, for those children and young
people with severe and complex needs (e.g. those with multi-agency plans or the legal
document Co-ordinated Support Plan), the following transitional planning procedures will
apply in order that The Seven Principles of Good Transition (Transitions Forum 2019) can
be achieved.

il R B Planning and decision making should be carried out in a person-centred
way

il d1 A8 Support should be co-ordinated across all services

il B Planning should start early and continue up to age 25

il R All young people should get the support they need

i1 R Young people, parents and carers must have access to the information
they need

il R Families and carers need support

iy AR There is a continued focus on transitions across Scotland

5.1 How These Principles will be Embedded in Orkney

e The transition planning process will be incorporated into the school’s Child's Plan/Young
Person's Plan review and planning process, co-ordinated with any other formal planning
process.

¢ At the start of the school session, the Designated Lead should be confirmed and they
should then call a professionals’ meeting with the representatives of other agencies to
plan the review meetings, with the explicit aims of avoiding duplication and facilitating
joint working.

e Atthe S2 Child's Plan/Young Person's Plan meeting, a major issue is to plan the pupil’s
education in S3 and S4. Possible post-school needs will be included on the agenda, and
relevant agencies which will need to become involved will be identified and contacted,
with the consent of parents/carers and the pupil. The minutes will include an outline
transition plan and a record of parent and pupil consent.

¢ All the agencies relevant to the post-school transition will be invited to the S3 Child's
Plan/Young Person's Plan meeting called by the school. Consent to share information
with post-school providers should be obtained if this has not already been done at the
time of the S2 review. Following this review, a more detailed plan will be drawn up for
the next 12 months. This will specify the actions required from each agency, together
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with the timescale. At this stage, Orkney Health and Care services may wish to conduct
more elaborate planning arrangements e.g. person-centred planning. The transition plan
should cover the following (see Transition Planning Template in Appendix 6.2.3):

O

education programme for the remaining years at schools (including work
experience)

details of additional support provided in school

relevant medical/health factors (including disability status)

first possible school leaving date/target school leaving date
external support services involved and contact details

views of the pupil and their contribution to the plan

views of the parents/carers and their contribution to the plan
outcome of risk assessments or need for new risk assessment
details of possible post-school services with named contacts
name of the person who is coordinating the plan

date and time of the next review

O O OO0 O OO0 0O o0 0

The minute of the review meeting, including the transition plan, will be sent to all the
identified agencies and services.

NB The above review should be held at least 12 months before the statutory school
leaving date, and, if possible, correspond to the school reporting timetable and the
timescale recommended in 16+ Learning Choices. For a small number of pupils this may
mean holding the meeting in S2 — the school Designated Lead Additional Support for
Learning Co-ordinator should monitor this.

The plan will be refined at subsequent Child's Plan/Young Person's Plan meetings
called by the school.

The availability of Education Maintenance Allowances will be explained where
appropriate. This is funding for during the remainder of the young person’s time at
school.

A medical report will be required if there are significant health or medical issues which
must be taken into account in the transition plan.

A risk assessment should be undertaken following the S3 Review by the appropriate
Adult Service provider in collaboration with the school if safety factors are likely to be an
issue following transition. School risk assessments are not transferable.
Representatives from appropriate post-school provision are invited to pupil review
meetings where further information is needed or where decisions have been finalised
and transition planning with the post-school provider needs to be embedded. Schools
should ensure that written information, including reports and transition planning forms
are forwarded to all possible post school providers such as the Orkney Health & Care
Learning Disability Social Work Team.

A post-placement review should be convened by the post-school provider within 3
months of the placement, involving key staff, the young person and parents/carers
where appropriate. Only when there are significant difficulties would a full review and
planning meeting need to be convened
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[For |
g o This PDF flowchart is taken from ‘The Principles of Good

Att 2_Key Duties  Transitions’ and clearly outlines duties on professionals and
Flowchart.pdf . .
timescales for completion.

Click to open
Pages 19 — 21 of the Principles of Good Transitions document
ey elaborates on professional roles and responsibilities in support of

p o
Att effective transitions
3_Princ-of-Transitiol

5.2 Role of Orkney Health and Care Services in Transition Planning to
Post School Services

In Orkney, health and social care services for children and young people are commissioned
by the Integrated Joint Board know as Orkney Health and Care (OHAC). At a universal
level, every pupil can access the services of their General Practitioner, School Nurse and
dental services. Please see Appendix 6.11 for more information on the local school health
team.

Those pupils who have additional support needs or significant and complex additional
support needs, may be well known to a wider range of health and social care partners.
This can include Paediatricians, Specialist Paediatric Nurses, Allied Health Professionals,
Children and Adolescent Mental Health Services (CAMHS) and Social Work colleagues.

This Guidance promotes effective communication between partners and seeks to ensure
the contributions of all partners to get the best outcome for every young person leaving
school and/or moving into adult services.

NHS Orkney is committed to the National Institute for Health and Care Excellence (NICE)
overarching principles of transition from children’s to adult services, which you can access
here: https://www.nice.org.uk/guidance/ng43

5.3 Current Services

The All Age Learning Disabilities Team
The All Age Learning Disabilities Team supports children, young people and adults who
require social work services and are diagnosed with one or more of the following:

e Global learning disability;

e autism spectrum disorder with an associated diagnosis of Global learning disability;
e primary Global learning disability with associated physical or sensory impairment;

e primary Global learning disability with a secondary mental health dual diagnosis.

The team provides assessment and advice on Self Directed Support, sign posting to
voluntary sector services as well making referrals to relevant OHAC services, including the
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Lifestyles service (Appendix 6.13). The team works closely with Mental Health Officers in
providing guidance and advice on Adults with Incapacity matters, to families when a young
person, who may lack some capacity, is approaching their 16th birthday. The Social Worker
liaises closely with the Learning Disabilities Team, Occupational Therapy, and Speech and
Language Therapy services. Referral is through the duty social worker system operated by
Children & Families Team.

Child and Adolescent Mental Health Services (CAMHS)

Orkney Child and Adolescent Mental Health Services (CAMHS) work with children and
young people from 0 -18 years of age who present with significant mental health problems.
The team is made up local CAMHS Specialists, as well as an off-island Psychologist and
Psychiatrist. Orkney CAMHS provides specialist diagnostic assessment and can deliver
psychological, systemic and/or pharmacological therapy. They provide consultation and
advice to other professional groups and agencies who are concerned about children and
young people's emotional wellbeing and mental health issues

Orkney CAMHS will provide services for children and young people with:

Severe Depression and Anxiety

Psychosis

Obsessive-compulsive disorders

Eating disorders

Self-harm

Suicidal behaviours

Mental health problems with co-morbid drug and alcohol use
Neuropsychiatric conditions

Attachment disorders

Post-traumatic stress disorders

Mental health problems which occur alongside neuro-developmental problems

CAMHS offers a tiered model of service organisation, see Figure 5-1 and 6.10 Appendix |
Mental Health and Wellbeing for useful material on mental health and young people.

Highly specialised inpatient CAMH units and Intensive
- - community treatment services

Specialist multidisciplinary cutpatient CAMH teams

A combination of some specialist CAMH services and
some community-based services including primary
mental health workers

Universal services consisting of all primary care
agencies including general medical practice, school
nursing, health visiting and schools

Figure 5-1 CAMHS tiered model of service organisation
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Other Children and Families Social Work Services

The Children and Families (C&F) Social Work Team provides assessment and a range of
supports to vulnerable families and children in need, including Looked After Children and
children in need of protection. Through Care Services are provided by the Children and
Families Services. Transition to Through Care Services normally occurs prior to a young
person’s 16th birthday. Advice, guidance and assistance can continue to be accessed up to
age 26.

Community Occupational Therapy Services

Community Occupational Therapy services work in partnership with service users and their
support network to increase independence in daily living tasks by adapting environments
and activities. The service comprises both Occupational Therapists and a Rehabilitation
Officer for people with Sensory Impairments (RO) and offer support to those aged 16 and
over who are no longer in full time education as well as supporting housing adaptations for
children.

Other Children’s Health Services
Specialist health services will generally have their own arrangements for providing a
continuity of care for a young person and their family as they move into adult services.

These should be discussed at the Child's Plan/Young Person's Plan meeting to ensure a
shared understanding of the pupil’s health and wellbeing needs which may continue to
require support.

These may include:

Medical needs

Mental Health needs

Physical needs

Communication needs

Environmental accommodations in their homes and other settings

5.4 Joint Working and Planning Themes

e For a number of children additional support is not obvious or indeed required when
making the transition from primary to secondary education. Early preventative referrals
are to be promoted wherever possible. However, transitional planning issues may only
manifest and require intervention in times of crisis. lll-health, mental health issues, etc,
can affect whether or not additional support for transition is required. In these
circumstances a referral can be made at any time to the most appropriate Orkney Health
and Care service detailed above.

e The allocated Social Worker will be identified to attend the annual professional’s
meeting called by the school’s Principal Teacher Curriculum Support or Principal
Teacher of Guidance.

¢ Where a child makes the transition from primary to secondary education and it is evident
that the child’s support needs meets any of the above teams’ criteria, the transitional
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planning processes need to be identified during S1 or S2. Where this is the case the
school’s Guidance / Curriculum Support Lead will seek parental consent in order to
inform or make a referral to the most appropriate Orkney Health and Care service.

o At this stage, the designated Orkney Health and Care Service can discuss with the
school, child and their respective family whether initial representation at the child’s initial
S1 and/or S2 school review(s) is required. If not, the school, with the consent of the
parents/carers, should forward information from the child’s S1 and/or S2 annual
school/coordinated support plan review minute to the designated Team Manager.

e From S3 onwards (including 16+ learning choices), if a referral has been made which
meets the respective team'’s eligibility criteria, and parental consent has been given, a
social worker/allied health professional from the respective team will be allocated to
attend the young person’s annual school/coordinated support plan review. Wherever
possible, the same social worker/allied health professional should be involved
throughout the transitional planning processes.

e The following document from The British Psychological Society has links to useful
material for inter-agency collaboration in support of young people’s wellbeing, mental
health and resilience as they engage with transition processes during the Covid
Pandemic and its future impact;

https://www.bps.org.uk/coronavirus-resources/professional/supporting-young-people-
training-learning-work

e From S3/S4 onwards, if a young person has an integrated assessment and plan, the
Social Worker will complete an Adult Services Single Shared Assessment (Appendix
6.5).

¢ Under the Adults with Incapacity (Scotland) 2000, if a child/young person is under the
age of 16, the consent of the parents/carers to share information should be recorded in
all school review minutes. From S3 onwards, if applicable, there must be a focus within
the annual school/coordinated support plan review on addressing the legal status of the
young person as they turn 16. This will include identifying any action that may need to
be taken.

5.5 Transition and Throughcare Planning for Looked After Children

Future planning for all Looked After Children will be consistent with the Looked After
Children (Scotland) Regulations 2009 and linked to the transition planning model set out
above. The existing procedures are set out below, together with proposals as to how this
can link in with the educational planning process and timescale.

Looked After at Home

Children looked after at home have no less than 6-monthly formal reviews of their progress,
together with Core Group Planning meetings as required. This includes transition and
ongoing support plans before the Compulsory Supervision Order.
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¢ Aninitial transition strategy should be considered at the first S1/2 review. At this stage
Skills Development Scotland should be informed together with relevant post-school
agencies or providers.

¢ A detailed plan should be in place 6 months before the first statutory school leaving
date.

e This plan must be incorporated into the transition planning process led by the school.

o |tis presumed that all Looked After Children will have additional support needs unless
this is demonstrated not to be the case, through assessment. It is also presumed that
the school-led transition planning will be at level 2 or level 3.

Looked After and Accommodated Children

Looked After and Accommodated Children (LAAC) are subject to 6-monthly (or more
frequent as required) statutory reviews. At the age of 15 years, the Operational Manager
with responsibility for Throughcare After Care is notified in writing by a Senior Practitioner /
Operational Manager. Thereafter, the Throughcare and Aftercare service will work jointly
with the young person’s Social Worker to plan for the future. Various assessment tools are
available to assist the future planning process (Appendix 6.8). Where necessary, the
Housing section is also informed. The Throughcare and Aftercare service continues as an
entitlement until the age of 26 yrs.

e An initial/transition plan must be considered at the first Looked After Child (LAC) review
following the child’s 14th birthday. At this stage Skills Development Scotland should be
informed ,in addition to the Throughcare and Aftercare team, together with relevant post-
school agencies or providers.

¢ A detailed plan must be in place one year before the first statutory school leaving date.

e The transition planning for Looked After and Accommodated Children (LAAC) and
young people is led by the LAC reviewing officer. The planning process is incorporated
into the 6monthly LAC reviews by means of adding the transition planning agenda to the
LAC review agenda. This will avoid two parallel transition planning

e |tis presumed that all Looked After and Accommodated Children will have additional
support needs this is demonstrated not to be the case through assessment. It is also
presumed that the school-led transition planning will be at level 2 or level 3.

e |tis essential that all the key agencies are able to attend the 14+ review (within
education this would usually be the S3 review). Review dates should therefore be set
well in advance, avoiding school holiday periods. All concerned in planning for the child
should take responsibility for ensuring that dates set are appropriate.

Care Experienced Young People

Skills Development Scotland and local authority partners including social work to regularly
review Data Hub Report A to ascertain post school status of all care experienced young
people in Orkney up to the age of 26.

Skills Development Scotland to work with partners to support all Care Experienced young
people up to the age of 26 with a status of Unemployed, Unknown or Economically Inactive,
and there are also duties pertaining to young careers (Appendix 6.7).
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Out of Area Arrangements

All children and young people placed in residential schools or foster placements outwith
Orkney are Looked After and Accommodated and the same LAAC transition planning
arrangements will therefore apply. Those enrolled at a school at the time of their statutory
school leaving date are entitled to support from the Throughcare and Aftercare service.
Local authorities and providers will be sent a copy of Orkney’s Transition Planning
Guidance in order that they can support the transition of young people in their care.

Children and young people placed in medium- to long-term hospital provision outwith
Orkney may not be Looked After. However, the same transition planning arrangements
should also be provided for them. Throughcare and Aftercare services are only provided for
those who have been Looked After.

Home Educated Children
Children who are home educated are entitled to an offer of continuing education post-16
and to support from Skills Development Scotland.

The Education Authority (with parental permission) will notify Skills Development Scotland
when a home educated child reaches the age of 14 years.
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5.6 Other Transitions

Additional Support Needs/Extended Learning Support: Post-College Transition

August/September
e Personal Support and Learning Plans compiled

September/ October

¢ Information on students with additional support needs/Personal Programmes to Skills
Development Scotland and other post-school/college support services as appropriate (if
not already in place). This data is also held on 16+LC Data Hub.

¢ Initial Review Meeting held where appropriate, for all students with additional support
needs/Personal Programmes. Present: Student, College Support Staff, Skills
Development Scotland Adviser, parents/carers (as appropriate), other support workers
as appropriate

January/ February

o Skills Development Scotland to visit College and meet with students as identified above

e Liaise with other support services (as above)

¢ Skills Development Scotland staff to hold group sessions with Non-Advanced Further
Education students to advise of services available

January onwards

e Liaise with Skills Development Scotland and other Support Services (as above) as
appropriate

March

¢ ASN - End of Year College Review Meeting to follow the same format as Initial Review
Meeting

e Update PSLP — Transition plan compiled and responsible people identified

April/June
ASN

e Student to visit post-College provision and attend tasters arranged as appropriate

¢ Students meet with Skills Development Scotland staff and other transition support
workers as appropriate

¢ Information transferred as requested and agreed with students
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6 Appendices

6.1 Appendix | Four Learning Areas of Career Management Skills

Career Management Skills

To help young people find a career that will satisfy their needs and
ambitions, our approach focuses on four key themes:

1. Self 2. Strengths

Achieving a clear understanding of Developing an understanding of
who they are, what is important to what they’re good at and how they
them, and how they fit into the world  can use their strengths.

around them.

3. Horizons 4. Networks

Learning to visualise, plan and Understanding the importance of
achieve career aspirations work and social relationships in
throughout their entire working life. building their career.

We help to equip young people with the skills and confidence that allow them
to advance their careers independently throughout their working lives.

Understanding your
personality, Interests
and values Is key

to making the right
career decisions.
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6.2 Appendix | Suggested Agendas for Transition Planning Meetings

6.2.1 Appendix | S2 Review and Planning Meeting

AGENDA
Welcome and Introductions

1 Summary of assessments
a. Young person’s views
b. School
C. Other (i.e. Medical, School Health, Allied Health Professionals, Social Work)
d Parent / carer views

2 Action points — what, by whom and when
a. Guidance / Curriculum Support Lead
b. Other
3 Choice of course
4 Introduction of Skills Development Scotland
5 First possible school leaving date and provisional schedule for transition
6 Young Person’s Plan

7 Date of S3 Review
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6.2.2 Appendix | S3 — S6 Review and Planning Meeting

AGENDA
Welcome and Introductions

1 Brief summary of assessments

School

Other (i.e. Medical, AHPs, Social Work)
Parent / carer views/issues

Young person’s views/issues

oo oo

2 Programme for the remaining years in compulsory education
- details of courses to be followed
- details of additional support provided by the education establishment/provider

3 Post-school needs and possible options
- additional support required
- details of relevant health and medical factors
- possible post-school agencies

4 Transition plan — what, by whom and when?
- target school leaving date and timescales
- involvement of other services — adult services, Skills Development Scotland,
respite, college, CLD, (Activity Agreement required)
- skills development
- transfer of information
- risk assessments
- other e.g. housing needs, transport needs

5 Young Person’s Plan

6 Key Contacts
- Lead Professional
- Guidance / Curriculum Support Lead
- Skills Development Scotland
- Social Work
- Adult Services
- Health Representative
- Third Sector
7 Date of S4, 5 or 6 Review
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6.2.3 Appendix | Draft Transition Planning Form

Pupil Name Date of Birth

Transition from To

Date of Planning Meeting

Present -

Apologies -

Post-School Transition Action Plan

First Possible School Leaving Date

Target School Leaving Date

Involvement of other services
(Adult services, Skills Development Scotland, respite,
College)

Who

When

Skills Development
(e.g. independent living, travel)

Transfer of Information to Post-School Provider

Outcome of Risk Assessment/Need for New Risk
Assessment

Other
e.g. apply for benefits, Guardianship, etc
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Key Contacts currently involved:

Name Role

Involvement/Context Phone Number

Appointed Guidance / Curriculum Support Lead

Date and Time of Next Review

Please attach copies of relevant reports and a copy of the Young Person’s Plan

A minute of the review meeting, including this transition plan, will be sent to all the identified

agencies and services

Consent to share information

Parent / Carer Signature

Date

Young Person’s
Signature

Date
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6.3 Appendix | My Career Plan

[For
i

A
Att zptl_lvly Ccﬂreer This is a current equivalent of a personal passport document.
an.p

Click to open

6.4 Appendix | The Keys to Life

ﬂ}“ The Keys to Life

Att 5.2019-2021 Unlocking Futures for People with Learning Disabilities
Keys-To-Life-implem  Implementation framework and priorities 2019-2021

Click toopen  Also available at: https://keystolife.info/

6.5 Appendix | Adult Single Shared Assessment

[For |
-

At;&BPLS\FNK Click to open a mock example of a Single Shared Assessment.

Click to open
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6.6 Appendix | Employment Support

Orkney Islands Council

all age learning disablilty service

e Employment Support

We provide support for;
*  People with learning disabilities
+  People with autistic spectrum disorders

»  Some people who struggle to
understand information, learn skills and
cope independently

This support can include;
+  Support to develop skills and confidence

*  Support to find training courses to help
you get a job

*  Finding work placements to get
experience

*  Support with CVs and interviews

*+ Help to find a job which matches your
skills and needs

*  On the job support so you can learn how
to do your work tasks

*  Regular meetings with you and your
employer to make sure your job is
going well

*  Support to develop your career

o
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Asperger Syndrome
Employment
Workbook

The following book may be useful:
Asperger's Syndrome Employment Workbook by Roger N Meyer.

6.7 Appendix | Young Carer Rights

Available from:

https://www.nhs.uk/conditions/social-care-and-support-quide/support-and-benefits-for-
carers/being-a-young-carer-your-rights/

6.8 Appendix | Pathways for Looked After Children and Young Persons

Available from:

https://www.gov.scot/publications/quidance-part-10-aftercare-children-young-people-
scotland-act-2014/pages/8/

6.9 Appendix | Parents’ and Young Persons’ Entitlements

Enquire is the Scottish Advice Service for Additional Support for Learning, available from:
https://enquire.org.uk/

In Scotland, all children have the right to have their views considered when decisions are
being made about the support they get with their learning. My Rights, My Say supports
children aged 12-15 to use these rights, see:

https://myrightsmysay.scot/
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6.10 Appendix | Mental Health and Wellbeing

Support pathway for young people in Orkney

N ~ Please click on the embedded document for information on the
Att7.MH&WB  mental health and wellbeing support pathway for young people in
support pathway
_ Orkney
Click to open

Supporting Mental Health and Wellbeing
Guidance for staff working with young people is available from the following link:

https://www.edinburgh.gov.uk/downloads/file/24217/supporting-young-people-quide

6.11 Appendix | School Health Team

Transition Pathway
SCHOOL NURSING - TRANSITION PATHWAY

All children and young people transferring from pre-school —> primary
school —> leaving school (0-19 yrs)

l l |

Core Health Plan Indicator (HPI): Additional (HP1): en with issues, LAC »  School nurse team members will attend

annual induction welcome events for
children with no outstanding School nurse will: new pupils to highlight school nursing
issues: »  Prepare records, reports, aftend and conribute to the pre-school face-to-face. Named service.

Person (Health) handover to Named Person (Education)

»  Discuss with Named Person once child starts school (local arrangements apply) » Working in collaboration with other

Child/young person transferred to core » ::m&ﬁﬁ;m&m&mgwﬂ:%&ﬁmmmmmmﬂ e Athand schiaeh irarnali
school nurse caseload and Child events (local arrangements apply).
> mmmmmnlospem:mammmngpmmmmmuﬂm
at all stages of
T I e o School to school > Provide information on what the school
arrangements apply). o Yearlo year. nursing service can offer.
o Moving into adull services.
] L:nvhgschui 3 School nursing team increase
» for from Named Person, adopting the GIRFEC National & o ng ek :
Practics visibility/arrange appropriate contact in
mammueﬂnnﬂmum hih
» Usep decide required to support health and whndl(mplmqmofmmbnpﬂ
ummmmmmdwmmmm f'ml'\!f".'ll&)lll’tl_i\!«'blhMs_'\'lot‘.l1"a|'so-r|mm’.I
MWWWMDMMWMMdm m.m’mmmwvilm
mmmwdwmm between services.
Ensure and earty with children, young people and

hﬂhhmnﬂdwkrhwﬂm

Follow locaily agreed transfer process to ensure pertinent information is shared between
other services as required.

consent.

¥ ¥ v ¥

for giving, and sharing and gaining

#  The school nurse can at any time directly discuss andor add information fo the child's noles, e.g. change of circumstances, information or concems.

#  Handover meelings when required can take place at any time on the lead up lo the child starting school but will not officially hand over to the school nurse unti term begins. Every child remains the responsibility of
the health visitor until the school term begins.

Refocused School Nurse Role

The refocused school nursing role envisages a continuing focus on prevention, early
intervention and support for the most vulnerable children over five years, following on from
the role and focus of health visiting. In addition to focusing on children and families
allocated an ‘additional’ health plan indicator ( HPI) at the four-year review using the
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GIRFEC National Practice Model assessment framework, the role will concentrate primarily
on ten priority pathway areas under the overall headings of vulnerable children and families,
mental health and wellbeing and risk-taking behaviour:

emotional health and wellbeing
substance misuse

child protection

domestic abuse

looked-after children
homelessness

youth justice

young carers

transitions

sexual health.

Improved liaison, information-sharing and targeted interventions in these areas could
achieve significantly better outcomes for children and young people.

The refocused school nurse role incorporates health assessments of all looked-after
children at home or in kinship care, enabling greater access to assessment and routine
screening for the most vulnerable children and young people, who are most likely to
experience the poorest outcomes.

Partnership-working, particularly with parents/carers, the wider family, general practitioners
and other health professionals, the education, criminal justice and social work sectors, and
voluntary organisations, will be central to the refocused role.
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6.12 Appendix | CLD Accreditation and Achievement Opportunities

Award Awarding Description Age SCQF SCQF
body Level Credit
Points
Hi5 Award Youth Provides a framework to support quality work 5+ 2
Scotland with children and young people. They offer
recognition and accreditation for young peoples’
achievements and are easy to use and
incorporate into existing or planned activities.
Dynamic Youth Peer assessed and follow a plan-do-review 10+ 3
Youth Award  Scotland process enabling young people to more
effectively recognise and articulate their learning
and achievements.
Bronze Youth = Youth Peer assessed award centred around 14+ 4 7
Achievement = Scotland personalisation and choice, and creative
evidencing. At this level the award is about
‘taking part’.
Silver Youth Youth Peer assessed award centred around 14+ 5 11
Achievement = Scotland personalisation and choice, and creative
evidencing. At this level the award is about
‘assisting’.
Gold Youth Youth Peer assessed award centred around 14+ 6 14
Achievement = Scotland personalisation and choice, and creative
evidencing. At this level the award is about
‘leading.
Platinum Youth Peer assessed award centred around 16+ 7 16
Youth Scotland personalisation and choice, and creative
Achievement evidencing. At this level the award is about ‘peer
Award education’.
Bronze Duke = Duke of The DofE is a balanced, progressive programme 14+  N/A N/A
of Edinburgh’s  allowing young people to develop their teamwork
Edinburgh’s Award skills, improve their physical fitness, enable them
Award to develop a lifelong interest and engage them
more fully in their local community through
volunteering.
Silver Duke Duke of As above 15+ N/A N/A
of Edinburgh’s
Edinburgh’s Award
Award
Gold Duke of = Duke of As above 16+  N/A N/A
Edinburgh’s Edinburgh’s
Award Award
Participatory  Youthlink Acknowledges and develops communication, 12+ 5 2
Democracy Scotland decision-making and negotiation skills in the
Certificate context of democratic engagement.
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6.13 Appendix | Lifestyles Service

We provide person centred services and opportunities for adults who are 18 and over with
Learning Disabilities. We are registered with the Care Inspectorate as a support service.
We provide services and opportunities mainly between 0830-1700 Mon-Fri. We support
individuals to achieve their goals, working collaboratively alongside individuals towards their
identified outcomes, supporting the things people wish to do and achieve in their lives.
Individuals require a Social Work assessment and referral to attend. We can provide
transport on an assessed needs basis.

We have two bases:

We have a modern, purpose built community based facility, attached to the Pickaquoy
Leisure Centre in Kirkwall, working collaboratively towards achieving individuals outcomes
in health and wellbeing, active lifestyles, communication, life-long learning, community
inclusion, independence and leisure/recreational opportunities. We have a multi-sensory
room, IT room, a large multi-purpose room with a tracking hoist and 2 large fully accessible
personal care rooms with tracking hoists. The Activity rooms, Meeting room, multi-sensory
room, IT room and Multi-purpose room can all be hired out during the day, evenings and
weekends. For bookings between 0830-1800 Monday to Friday please contact the
Registered Manager on 886394 or e-mail lifestylesroomhire@orkney.gov.uk during
evenings and weekends please contact the Pickaquoy Centre on 879900.

We have a specially equipped building at St.Colms, Pickaquoy Road, Kirkwall. Focusing on
ability we provide individuals with tailored Employability support, advice, choice and job-
coaching to individuals who wish to develop their work skills and opportunities towards paid
work. With a large workshop area, card making room and Poly tunnel we create and sell a
wide variety of hand-made Wood, Cards, Wedding and Garden products in our shop- which
is open Mon-Fri 9am-4.30pm. We grow a variety of produce from seed to help supply our
successful café on Fridays, which is open between 10-2pm, the café can also provide
catering for room bookings at the Lifestyles Pickaquoy base.

If you require any further information the Lifestyles Contact numbers are:

Lifestyles Pickaquoy: 01856 886394 or Lifestyles St Colms: 01856 873217

Find us on Google: St Colms Wood B Good, Cards and Cafe

Find us on Facebook: Wood B' Good, St Colms Cards and Cafe - Home | Facebook
or visit our Websites:

http://www.orkneycommunities.co.uk/WWOODBGOQOD/

http://www.orkneycommunities.co.uk/STCOLMSCARDS/
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7 Acronyms

Acronyms Definition

CLD Community Learning and Development

CSP Co-ordinated Support Plan

CSS Skills Development Scotland client management system

EMAs Education Maintenance Allowance

LAC Looked After Child

LAAC Looked After and Accommodated Children

oT Occupational Therapist

RO Rehabilitation Officer

SDS Skills Development Scotland

SEEMIS SEEMIS Group is an Education Management Information
System (MIS) provider.

8 Related Documents and Resources

Related Documents and resources

Available from:

United Nations Convention on the Rights of the Child

https://www.unicef.org/child-rights-convention/convention-text

Available from:

Scottish Government Getting it Right for Every Child Policy.

https://www.gov.scot/policies/qirfec/

Available from:

The Children and Young Person’s Act (2014)

https://www.gov.scot/publications/children-young-people-scotland-act-2014-national-

quidance-part-12/pages/3/

from:

The Scottish Transition Forum’s ‘Principles of Good Transition 2019’ Document Available

https://scottishtransitions.org.uk/summary-download/
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Related Documents and resources

Education Scotland’s Recommended Arrangements for Transition during the Covid 19
Pandemic. Available from:
https://education.gov.scot/improvement/learning-resources/transitions/

The Scottish Transitions Forum’s adapted guidance ‘Principles into Practice’.
Available from:
https://scottishtransitions.org.uk/7-principles-of-good-transitions/principles-into-practice/

“Keys to Life”.
Available from:
https://keystolife.info/

Fairer Scotland action plan: progress report 2020.
Available from:
https://www.qgov.scot/publications/fairer-scotland-action-plan-progress-report-2020/

Social Care (Self-directed Support) (Scotland) Act 2013
Available from:
https://www.legislation.gov.uk/asp/2013/1/contents/enacted

Career Information, Advice and Guidance in Scotland. A Framework for Service
Redesign and Improvement.

Available from:

https://education.gov.scot/Documents/CareerinformationAdvice GuidanceScotland.pdf

Scotland’s New Careers Strategy
Available from:
https://dmhassociates.org/scotlands-new-careers-strategy

Additional Support for Learning Statutory Guidance 2017

Available from:
https://www.gov.scot/publications/supporting-childrens-learning-statutory-guidance-
education-additional-support-learning-scotland/pages/7/

No One Left Behind: next steps for employability support

Available from:
https://www.gov.scot/publications/one-left-behind-next-steps-integration-alignment-
employability-support-scotland/
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Related Documents and resources

NICE guideline [NG43], Transition from children’s to adults’ services for young people
using health or social care services.

Available from:

https://www.nice.org.uk/quidance/ng43

The British Psychological Society, Supporting young people into training, learning, and
work during Covid-19. Available from:
https://www.bps.org.uk/coronavirus-resources/professional/supporting-young-people-
training-learning-work

Young Carer Rights

Available from:
https://www.nhs.uk/conditions/social-care-and-support-guide/support-and-benefits-for-
carers/being-a-young-carer-your-rights/

Guidance on Part 10 (Aftercare) of the Children and Young People (Scotland) Act 2014.
Available from:
https://www.gov.scot/publications/quidance-part-10-aftercare-children-young-people-
scotland-act-2014/pages/8/

Enquire is the Scottish advice service for additional support for learning.
Available from:
https://enquire.org.uk/

My Rights, My Say supports children in Scotland aged 12-15 with additional support
needs to exercise their rights to be involved in decisions about their support in school.
Available from:

https://myrightsmysay.scot/

Supporting Young People: A guide for all staff. The City of Edinburgh Council, Early
Intervention Resource.

Available from:
https://www.edinburgh.gov.uk/downloads/file/24217/supporting-young-people-quide
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Information about me

(You don't have to fill in all of this section if you don’t want to or if you don'’t
know the answer. People who are helping you to find a job might ask you
some of these questions later on.)

Name

Address

Postcode

Mobile

Email

Date of Birth

National Insurance

Number

School Name

Class

School contact






Career Management Skills Jigsaw

e These are the skills that will help you to take your next step when you
leave school.

e This booklet has activities you can do with your teacher or career coach.
These activities will help you to develop these skills.

& w

Self Strengths

Knowing who you are Knowing what you are good at

_ A

Horizons Networks

Knowing what is out there Knowing who can help you






Self

Knowing who you are

My Week

What is important to me —in school or college and in my spare time?
(You don’t have to fill in every box)

Morning

”

Afternoon

Evening i

Monday

Tuesday

Wednesday

Thursday

Friday

Saturday

Sunday






b, What's important to me now?

Knowing who you are
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Music ?
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Computer

games

: .Social Networking

! Television programmes

g What | really don't like right now






What's important to me now?

mke to spend time with T

What makes me  /®
unhappy

Other things that
make me happy






Communication

Self

Knowing who you are

What | do when | am
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Communication

What | like people to do if | am.....
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iﬁ Frustrated
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Self

Knowing who you are

What kind of person am |?

| feel at my bestinthe...................

Morning Afternoon Evening
A e
Please tick
| get up in the morning at
| start to feel tired at
If I have a choice, | prefer to be
Indoors | Outdoors Don't

mind

Please tick

If I have a choice, I like doing things with.....

Lots of

people

A few

people

By

myself

Please tick






| am a person who likes......

Quiet Noisy n 9 |Dont

places W places &T mind 4
Please tick
At work, | would like to.......

Wear a é Wear my m Don’t

own

uniform : clothes mind
Please tick
At work, | would like to .......

Get Stay Don’t

dirty clean mind *
Please tick
At work, | would like to work with....

The Just workmates | Don't

public ;ﬁﬁ mind \*"

Please tick






My skills

* (In this section write about what you can do. You can also write
Strengths about skills that you would like to learn.)

Knowing what you are good at

Talking and
listening

Following
things people
tell me to do

:

Making choices
and talking
about them

Reading
Report

[EE RN EEREE]

\

Writing

Number
(counting)

Money






Timekeeping

Remembering
things and
concentrating

At home doing
) chores

Hobbies
or leisure
skills

Getting on with
people

Getting out and
about

in the
community

Using a
computer/
tablet or smart
phone

You can tell us about any other things you would like to learn on the next
page.






* Where am | now?

Strengths

Knowing what you are good at

i Things | can do for myself
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/ %

i Things I'd like to be able to do
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- Things | can’t do for myself
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* Things that will help me get a job

Strengths

Knowing what you are good at

Things that | do now at

(school, college, training or work)

Extra things that | could do at

(school, college, training or work)
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Things that | could do when | am not at

(school, college, training or work) to help me reach my goals
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—_ Career goals

Horizons

Knowing what is out there

If I got this job, | would
spend each day doing

My ideal job would be...

ﬁhings | would need to do to help me get this job (goals).... \
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Reaching my goals

(Use a sheet for each goal you have set)
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My Ideal Job

(A summary of the key things that my ideal job would have)
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K

my job

What | would do m\ /
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cotuld travel to?

When | would do my \

job
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Networks

Knowing who can help you

Friends

Important people in my life

8

People whose
job it is to help

Other important
people






Networks

Knowing who can help you

Support | need to find a job or training

experience

Finding tasters and work \ /. Finding job or training \

vacancies

3
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Applying for jobs
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Applying for training
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Support | need to keep a job or training
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.

Getting ready for
work or training

~
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SRy, Getting to and from Work\

or training each day

/

Support at work or
training

~

Help with wages and\

benefits






Support | need to find a college place
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courses
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Support | need to complete a college course
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Getting ready for \

college each day
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lecturer when | need to
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Help with bursaries \

and benefits
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college each day
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My action plan

My Name My Career Coach

My School Date

Action Who will do this When How this will help me Completed
v

e.g.

I will know myself better (Self)

I will know what | am good at (Strengths)
I will know what is available for me (

I will know who can help me (Networks)






Action

Who will do this

When

How this will help me

Completed
v

Thank you! ©
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Ministerial Foreword

The lives of people with learning
disabilities have changed. People
with learning disabilities are citizens
who want to play a full part in their
communities across Scotland.

At the heart of this framework is a

commitment that recognises that
people with learning disabilities have
the same aspirations and expectations
as everyone else. We cannot focus
only on health and social care needs or

believe that if we get that right, we are
doing all we can.

A






This framework reflects what people
with learning disabilities, their families
and people who provide support and
services have told us about their lived
experiences, including the challenges
and barriers they face. It takes their
expectations and aspirations for the
future as its starting point.

It builds on what we have done since the
previous framework was published in 2015
and reflects the broader priorities of the
Scottish Government, local authorities,
NHS Boards and integration authorities.

For the Scottish Government, this
includes our commitment to equality
through the Fairer Scotland Disability
Delivery Plan — to halving the disability
employment gap, getting it right for every
child and tackling the impact of social
isolation, and recognising the capacity
that self-directed support can offer
people with learning disabilities to have
greater choice and control in their lives.

It is vital that we provide support from
an early age. Young people have

told us about the challenges they can
sometimes face in education, in forming
relationships, in finding jobs and in their

journey to leading a more independent
life.

We know that how people with learning
disabilities are perceived has a significant
impact on both their choices and their
life experiences. We must address this

— building on Scotland’s reputation as

an open and inclusive society. We have
a moral imperative to understand and
embrace difference.

People with learning disabilities including
those with complex needs, have many
skills and talents to offer to friends and
family, teachers and employers. They can
and do contribute to vibrant and diverse
communities across Scotland.

Scotland is making its presence felt on
the global stage too. In 2018, Down'’s
Syndrome Scotland brought the World
Down'’s Syndrome Congress to Glasgow.
In 2019, the University of Glasgow will
host the IASSID (International Association
for the Scientific Study of Intellectual and
Developmental Disabilities) Conference.

We need to make a step change if we
are to truly deliver fair opportunities for
everyone in Scotland with a learning
disability to live happy, healthy, fulfilling
lives — for “The keys to life” to unlock the
future.





COUNCILLOR STUART CURRIE
COSLA SPOKESPERSON FOR HEALTH AND
SOCIAL CARE

COSLA Foreword

As COSLA's Spokesperson for Health and Social Care, | am delighted to
endorse this updated framework. The keys to life in its original form focused
on improving quality of life for people with learning disabilities, specifically
around health outcomes.






The Implementation Framework
and Priorities update, which was
published in 2015 further developed
the vision around a healthy life,
choice and control, independence
and active citizenship.

| am pleased to see that meaningful
progress has been made against
these priorities with the support of
our third sector partners.

This latest update of The keys to

life identifies what we will do to
support people throughout their
whole life journey. We need to raise
expectations, enhance opportunities

and deliver better outcomes around
the themes that were identified
following extensive engagement
with people with learning disabilities.

Despite the current financial
climate, Local Government remains
committed to improving the lives
of people with learning disabilities
and supporting the whole-system
improvements required to make
the change. COSLA is very much
committed to improving people’s
whole life journey and will continue
to show leadership in driving forward
The keys to life.
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Our vision

Our vision for people with learning i )
disabilities is shaped by the Scottish  FRESUMASISURE for a creative, open and

Government's ambition for all cqnnectegl nation ir'w'vyhich people
citizens and by everything we have with learning disabilities

heard from people with learning are empowered to:

disabilities.

Everyone — including people with
learning disabilities - should be able
to contribute to a fairer Scotland
where we tackle inequalities and
people are supported to flourish and
succeed.

People with learning disabilities
should be treated with dignity,
respect and understanding. They
should be able to play a full part

in their communities and live
independent lives free from bullying,
fear and harassment.

A





Strategic Ambitions - A Fairer Scotland for Disabled People

Our priorities for delivery in the next phase of The keys to life will continue to be
guided by our four rights-based strategic outcomes. They are closely aligned to
the strategic ambitions in Scotland’s disability delivery plan, A Fairer Scotland for
Disabled People.

*  Support services that promote independent living,
meet needs and work together to enable a life of
choices, opportunities and participation.

Health and social care support services are designed
to meet - and do meet - the individual needs and
outcomes of disabled people.

e  Decent incomes and fairer working lives.

Making sure disabled people can enjoy full
participation with an adequate income to participate
in learning, in education, voluntary work or paid
employment and retirement.

e  Places that are accessible to everyone.
Housing and transport and the wider environment

are fully accessible to enable disabled people to
participate as full and equal citizens.

*  Protected rights.
The rights of disabled people are fully protected

and they receive fair treatment from justice systems
at all times.

*  Active participation.
Disabled people can participate as active citizens in
all aspects of daily and public life in Scotland.

A





Strategic Outcomes

The keys to life

A Healthy Life:

People with learning disabilities enjoy the
highest attainable standard of living, health
and family life.

Choice and Control:

People with learning disabilities are treated
with dignity and respect, and are protected
from neglect, exploitation and abuse.

Independence:

People with learning disabilities are able to
live independently in the community with
equal access to all aspects of society.

Active Citizenship:
People with learning disabilities are able
to participate in all aspects of community

and society.






Who are people with learning
disabilities in Scotland today?

Our definition of a learning disability was developed in consultation with
people with learning disabilities themselves:

A learning disability is significant and lifelong. It starts before adulthood
and affects the person’s development. This means that a person with a
learning disability will be likely to need help to understand information,
learn skills and live a fulfilling life. Some people with learning disabilities will
also have healthcare needs and require support to communicate.

Scotland’s Census, 2011, reported 26,349 people to have learning
disabilities, which is 0.5% of Scotland’s population. Statistics show that
people with learning disabilities do not yet enjoy the same life chances as
others.





People with learning disabilities die on average,
. 20 years earlier than the general population !

The estimated employment rate for people with a learning
disability is 7% compared to Scotland’s national employment
rate of 73%.2

There are 14,200 children with a learning disability registered
as receiving additional support in Scotland's schools.?

There were 1,434 (6.2%) adults with learning disabilities known
1 to local authorities enrolled in further education in 20174

52% of people recorded as having ‘a learning disability' lived in
social housing, compared with 219 of the population as a whole.5

29% of people with learning disabilities live in owner occupied
property, compared with 65% of the population as a whole.®
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Robust data is vital to underpinning the work we do. In order to better un-

derstand the lived experiences of people with learning disabilities, we will
commission further research and analysis to:

e

a

Link data to understand the number of women in Scotland who become
mothers, their children who are adopted or looked after, and the house-
hold and community supports of mothers with learning disabilities.

Understand the impact on the health outcomes of parents, and older
parents, caring for their children with learning disabilities, to help inform
support decisions.

Gain a more comprehensive understanding of the factors that improve
educational outcomes, and destinations, of all children and young
people with learning disabilities.

Better understand the impact of employment schemes on opportunities
for people with learning disabilities.

People with learning disabilities experience barriers caused by attitudes as well
as physical barriers. But we know that when they are given the right support,
people with learning disabilities can achieve their potential.

The case studies in this document show that people with learning disabilities
have many talents. But more than that — they are leaders and role models who
strive to contribute to Scottish society.
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Alexander Warren

When Alexander Warren first
heard about dreams he decided
he wanted to spread the word
about how these could support
young people. After an internship
at Edinburgh Development Group,
he realised the best way to do this
was to set up his own business,
AJP Dreams. AJP Dreams provides
training and consultancy to
encourage families and parents,
and social work and social care
professionals to work hard to listen
to the dreams of young people
and help then to follow and
achieve them.

W The

I\ National

¢/ Bl Involvement
g ¥ 78 )\ Network

ARC Scotland’s National
Involvement Network (NIN) is a
network of people who receive
social care support who meet to
promote involvement and share
ideas about things that matter

to them the most. The NIN

has developed the Charter for
Involvement, which shows how
people who use support services
want to be involved in the services
they receive, in the organisations
that provide them and in the
community. Over 70 organisations
have since made a commitment to
put the Charter into practice, and
improve how they listen to and
respect those they support.





COPE Ltd

COPE Ltd is a social enterprise and charity which
provides employment and skills development for
adults with learning disabilities or autism spectrum
disorders. They are committed to giving people

with disabilities the opportunity to participate in a
supportive and inclusive work environment, free from
stigma and discrimination. COPE Ltd's ongoing success is supported by its
team of people with learning disabilities who every day produce, promote
and sell a wide range of items through different business outlets.

Leeanne Clark

Leeanne Clark is a writer from Fife, and an RSA
Fellow. Leeanne is writing a book documenting

her life to share with health and social care
professionals, academics and other people with
learning disabilities. Leeanne hopes that her book
will influence future practice and provide a source of
inspiration for people in a similar situation to hers.
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Neil Price is a dancer,
choreographer and professional
Dance Artist with Indepen-dance.
He is a member of Indepen-
dance’s flagship inclusive dance
ensemble, which delivers a range
of innovative and high quality
productions, touring across the UK
and Europe. He was named Best
Dance Performer at the Sunday
Herald’s Culture Awards in 2017.
Neil recently choreographed and
performed a dance which was part
of the Keynote programme at the
World Down'’s Syndrome Congress
held in Glasgow, in 2018.
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Lucy McKee is an ENABLE
Scotland Youth Change Champion
who plays a leading role in the
organisation’s campaigning work,
which has benefited greatly from
her real life experience. Over the
years, Lucy’s confidence has grown
tremendously, and she has spoken
publicly about her personal
experience of bullying during her
time at school. She has become a
role model for many young people
in Scotland, acting as a positive
voice to the media, politicians and
a variety of different organisations
across Scotland.





Eddie McGinlay

5 Eddie McGinlay works as a Kitchen Porter at Haggs
- - Castle Golf Club. Eddie secured his position through
L‘ a work trial, which he found more accessible and
E N4 comfortable than an interview process. The work trial was
_A‘! i negotiated by his job coach at the Glasgow Supported
| Employment Service, who provided subsequent support.

Eddie’s job has allowed him to make new friends, do more socialising
and improve his confidence. His employers have spoken positively of the
experience and would encourage other businesses of their type to employ
people with learning disabilities.

Liam is a very active 22-year-old young
man, who happens to have Profound
and Multiple Learning Disabilities, due
to the very rare Emanuel Syndrome, but
he doesn't let that interfere with him
enjoying his life like any other 22-year-

: - old. He has a full week of activities,
including music, dance, and sport. Liam attends college and has shown
incredible improvement over a 3 year period in his sporting achievements,
culminating in him winning 2 Gold Medals in the Special Olympic
Commemorative Games in 2018. Liam believes he has more medals to
win, and wishes to continue his lifelong learning opportunities.
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The keys to lite

........the story so far

A lot has been done since The keys to
life was first launched in 2013. In 2015, an
implementation framework was published
which focused delivery in a number of key
areas across our four strategic outcomes. Our
work since then includes:





The Scottish Commission
for Learning Disability (SCLD)
commissioned a scoping report on
effective interventions for parents
with learning disabilities.

SCLD published a report with
examples of good practice around
Relationships, Sexual Health and
Parenting Education for children
and young people with learning
disabilities.

The Scottish Learning Disabilities
Observatory worked with primary
health care services to understand
access and improvements to care for
people with learning disabilities and
long term conditions.

The Observatory has undertaken
research on physical activity, mental
and physical health, and its wider

determinants, in the lives of adults
with learning disabilities.

The Scottish Government has
included people with learning
disabilities in the new Mental Health
Quiality Indicators, so that people’s
experiences can be improved.

The Observatory undertook a
comprehensive survey of people
with learning disabilities using
mental health hospital beds.

SCLD and ISD are incorporating
Learning Disability Statistics
Scotland (LDSS) into national
routinely collected health and social
care data.






SCLD mapped the activity of Third
Party Reporting centres, which are
safe and private spaces for people
to report hate crimes, and this was
then used to inform practice, in
partnership with Police Scotland.

The Observatory identified the
impact of hate crime on the everyday
lives and health of people with
learning disabilities.

IRISS and the University of Dundee
explored the challenges in hate
crime data recording and made
recommendations on how to increase
reporting.

Glasgow and Strathclyde
Universities developed resources
to help tackle bullying and increase
understanding and acceptance of
people with learning disabilities.
These are used in schools based
lessons as part of the personal and
social education curriculum.

18

SCLD commissioned the Centre for
Public Scrutiny to better understand
how scrutiny bodies are impacting
the lives of people with learning
disabilities across Scotland and
explore its potential to drive positive
outcomes for people with learning
disabilities.

SCLD carried out a scoping of
advocacy provision for adults with
learning disabilities, identifying good
practice and areas for improvement.






Independence

* People First (Scotland), PAMIS,
SCLD and other learning disability
organisations, contributed to the
Accessible Transport Framework and
Action Plan.

* We added the measurement of out
of area placements to the Learning
Disability Statistics Scotland dataset.

* Dr Anne MacDonald led a two
year project reporting on delayed
discharge, out of area placements
and positive behavioural support for
people with learning disabilities and
challenging behaviour.

* SCLD commissioned a scoping
study to assess the role of housing in
contributing to positive outcomes for
people with learning disabilities.

* We have supported access to
the creative arts by funding delivery
organisations including musicALL.

Active Citizenship

* SCLD commissioned a mapping
and scoping project to identify

areas of asset based practice across
Scotland and to determine its efficacy
for people with learning disabilities.

* SCLD commissioned a scoping
study to map the employability
landscape for people with learning
disabilities in Scotland and an

SCLD employment task group

was formed to carry forward the
recommendations of this report. The
task group reported in 2018.

e Using The keys to life development
fund, we invested in local projects
across four themes — employment,
hate crime, parenting and social
connectedness. SCLD helped us to
support those projects to maximise
learning, including the production of
a series of 'How to’ Guides.
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Our approach

The central ambitionin The keys to life to tackle
health inequalities — in access to healthcare
and life expectancy remains critical. Social care
will continue to play an important role in the
lives of many people with learning disabilities.





However, unlocking futures and enabling people with learning
disabilities to realise their full potential is about more than that.
The vast majority of people with learning disabilities now live in the
community and want to play their full part in it. Young people with
learning disabilities today have vastly different expectations than
they did just a generation ago.

Our refreshed approach acknowledges these changes and challenges. It will
take a whole system, whole population and whole person approach.

Whole system

Our approach stretches across local and national Government, the third and
private sectors. Within Government we are working hard to ensure that the
needs of people with learning disabilities are discussed across a wide range
of Scottish Government policies and are properly embedded in some of our
key strategies:

A










Whole population

Our approach is about the whole life
journey from childhood to older age
and addresses key elements of that
journey from health and social care
support to education, housing and
employment — and beyond.

Whole person

Our approach is about the whole
person, recognising the capabilities
and talents of people with learning
disabilities as well as the challenges
they face. We also understand

how important relationships and
communication are for the wellbeing
of people with learning disabilities,
both personal and professional.

A rights based approach
Human rights belong to everybody
and our approach continues to be
rooted in recognising those rights
and embedding them at the heart of
everything we do. We are committed
to meeting our international
obligations in full, including the UN
Convention on the Rights of Persons
with Disabilities. We take a human

rights approach and our policies
are grounded in the principles of
Participation, Accountability, Non-
discrimination, Empowerment and
Legality.

A Fairer Scotland

The Scottish Government’s National
Performance Framework commits

us to being a society that treats all
of our people with kindness, dignity
and compassion and to working with
local government to deliver a fairer
Scotland. The 11 National Outcomes
include an explicit human rights
outcome: “We respect, protect and
fulfil human rights and live free from
discrimination”.

Collaboration

We will continue to work with our
strategic partners, the Scottish
Commission for Learning Disability
and the Scottish Learning Disabilities
Observatory and with a wide range
of delivery partners across the third,
public and private sectors, including

Disabled Persons Organisations
(DPOs).
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How we got here

We worked with SCLD and policy advisers
with the support of the Royal Society of

the Arts’ Action and Research Centre. We
explored how best to deliver the vision of
The keys to life and A Fairer Scotland for
Disabled People into sustained improvement
in the lives of people with learning
disabilities.

Our key themes — wellbeing, living, working and
learning - started to emerge from this work.





This approach was developed by engagement with people with learning
disabilities and their supporters:

The whole system approach was discussed with The Scottish Government’s
The keys to life expert group of people with learning disabilities who provided
valuable early feedback.

A range of third sector experts were invited by the Minister for Mental Health
to take part in a Policy Reference Group to provide advice on the next phase of
delivery.

A series of stakeholder events were held in Glasgow, Inverness, Dumfries
and Edinburgh. The events attracted policy professionals, service providers,
family carers and people with learning disabilities, and gave everyone an
opportunity to share their thoughts about what the next implementation
priorities should be.

A series of events were held with young people with learning disabilities who
told us about their aspirations and expectations for the future.

We heard from people with learning disabilities through ARC Scotland’s
National Involvement Network, People First (Scotland), PAMIS family carers,
ENABLE Scotland, Down'’s Syndrome Scotland and the Thistle Foundation.

We have used the feedback from this People with learning disabilities want to
engagement alongside learning from a be part of the change by acting as leaders,
range of other activities. supporting their peers and promoting

understanding as positive role models.

We heard often that attitudes to people

with learning disabilities need to As part of our work moving forward, we will
change and that this means focusing on work with people with learning disabilities,
capabilities not challenges. In particular, SCLD and stakeholders to promote

we were also reminded of the need to awareness, through investing in targeted
shape what we do to meet the legitimate  activities about the contributions that
aspirations of a new generation who people with learning disabilities can and
expect a different future. do make.
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Priorities 2018 — 2021
Living

What we have heard

* People with learning disabilities lack meaningful choice and control about
where to live.

* People with learning disabilities feel they are placed in houses far away
from their family and friends.

* Parents with learning disabilities are not provided with adequate support.

e Transport links, particularly bus services, are hugely important if people
with learning disabilities are to live active and independent lives.

* People with learning disabilities should be able to have safe and healthy
relationships.

* Women with learning disabilities should have their sexual health and
reproductive rights ensured and should have access to appropriate services if
they experience gender based violence.

What we will do next

* Ensure that the needs of people with learning disabilities are reflected

in decision making about housing provision, and that there is greater
transparency and accountability in how these decisions are made. This will
include reflecting these needs in the refresh of local housing strategies, new
Scottish Government Housing Allocations Guidance by working with the
Association of Chief Housing Officers, housing associations, local authorities
and other providers.
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* Support people with learning disabilities to become more connected to
their local communities through public transport, by ensuring their needs are
considered by providers, particularly bus services.

* Protect the rights of people with learning disabilities to become parents,
addressing the need to provide effective, early and on-going support to
keep families together, including producing an easy read version of NHS
Health Scotland’s Parenting Guide ‘Ready Steady Baby’, commissioning the
Scottish Learning Disabilities Observatory to produce better data on women
who become mothers and their children who become adopted or looked
after, and working collaboratively with health and social care partnerships to
address stigma and discrimination associated with the rights of people with a
learning disability to have children.

* Recognise the rights of people with learning disabilities to enjoy and
maintain healthy relationships, including sexual relationships. Address the
discrimination around the reproductive rights of women and girls with a
learning disability to be given appropriate relationship, sexual health and
parenting education, to be empowered around their own reproductive

health and to have access to advice and services. This will include working
collaboratively with health and social care partnerships to address stigma and
discrimination and including advice and guidance on learning disability in the
redraft of the sexual health framework in 2019.

* Recognise and promote the rights of people with learning disabilities

to be protected against gender based violence by working with the NHS
Health Scotland Advisory Group on their Gender Based Violence programme
including the publication of guidelines for frontline staff in 2019.





Learning
What we have heard

* Teachers have a pivotal role in securing positive experiences for people
with learning disabilities.

* Many teachers do not have the skills and resources they need to support
pupils with learning disabilities.

* Testing and attainment structures do not reflect the potential of children
with learning disabilities and how they can succeed.

e Transition periods are particularly challenging for people with learning
disabilities.

* There are a lack of appropriate choices for people with learning disabilities
at school and college.

What we will do next

* Support the early years development of children with learning disabilities,
including ensuring the needs of young children with learning disabilities are
reflected in the implementation of The Scottish Government’s Play Strategy.

e Work with local government to improve the consistency of additional
support for learning across Scotland, through improved guidance, building
further capacity to deliver effective additional support and improving
career pathways and professional development (including new free training
resources for schools on inclusive practices).
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* Work in partnership with Education Scotland, the Association of Directors
of Education, local authorities, and other leaders on awareness raising to
stimulate cultural change within our schools to improve the experiences of
pupils with learning disabilities.

* Work with students, colleges, Colleges Scotland, College Development
Network and the Scottish Funding Council to identify examples of best
practice within the further education sector, with a particular focus on activity
that supports progression to employment and promote the adoption of these
across Scotland.

* Help to promote the Independent Living Fund (ILF) Scotland’s Transition
Fund, to ensure that young people with learning disabilities are aware of and
encouraged to access support to enhance their independent living, including
access to further education and employment.
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It is important to raise awareness and challenge attitudes amongst
employers of what people with learning disabilities can do within the
workplace.

Job coaches provide valuable support for people with learning disabilities
and their work should be better recognised and supported.

Recruitment processes are not accessible for people with learning
disabilities and the support provided is often unhelpful.

Support the provision of supported employment services and ensure
the needs of people with learning disabilities are considered when the
effectiveness of these services are being evaluated.

Challenge attitudes amongst parents, schools, colleges and employers
about supported employment services and the potential of people with
learning disabilities to succeed in the workplace with targeted awareness
raising activity.

Gather data more effectively and invest funding where people with
learning disabilities in Scotland can secure both employment and support to
develop in their job. This should include ensuring that people with learning
disabilities are visible in data collected by employment programmes in

Scotland.
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Ensure that the needs of people with learning disabilities are reflected
within the new models of support being delivered by the Disability
Employment Action Plan, including support to employers through the new
Public Social Partnership and in awareness raising to promote the positive
business case for employing disabled people.

Undertake a review in 2019 of Supported Employment provision across
Scotland, and consider the need to build on the existing service offer through
local authorities and Fair Start Scotland, the devolved employment service.

Building on the Seven Principles of Good Transitions, and broader
recommendations received from sector experts, disabled young people and
their families and carers, work across government to improve transitions into
education, learning and work for young people with learning disabilities.






Wellbeing
What you told us

* People with learning disabilities have problems accessing and using
primary care services.

* Health care information is not accessible and understandable for people
with learning disabilities.

* Experiences of self-directed support are uneven and people with learning
disabilities are not being supported in making the right choices.

What we will do next

* Develop effective interventions to improve the life expectancy of people
with learning disabilities by improving access to support for general
healthcare needs through primary care, annual health checks and screening
services. This will include: working with Healthcare Improvement Scotland

to gather case studies for best practice for treating patients with learning
disabilities to be uploaded onto the Improving Together Interactive. This will
allow GP clusters to carry out quality improvement work on this area to find
and share examples of best practice.

* Monitor and evaluate the effectiveness of screening interventions which
have been funded through the cancer strategy, to improve access to
screening services for people with learning disabilities. This will be taken
forward by the Screening Inequalities Network which is currently being
established.
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* Invest in the development of positive behavioural support through the
creation of a University post and provide direct support to Health and Social
Care Partnerships to consider the findings of the ‘Coming home: complex
care needs and out of area placements’ report, including the need for
different models of care to bring home people identified as priority to return.

* Work in partnership to ensure that people with learning disabilities are
able to gain greater choice and control over their lives through self-directed
support, including through The Scottish Government’s development of a
new Implementation Plan for self-directed support for 2019-2021 and the
associated funding of organisations offering advice, advocacy and support.

* Ensure the rights based approach of the new social security system in
Scotland reflects the needs of those with learning disabilities with a focus on
the design and testing phase of the new system.

* Develop guidance to support Health and Social Care Partnerships in
building local learning disability strategies, to drive the delivery of The keys
to life strategic outcomes and embed a human rights approach.
















Data sources for info-graphic on page ten:

1. The keys to life 2013

2. SCLD report ‘Mapping the employability landscape for
people with learning disabilities in Scotland’ 2016

3. Pupil’s census 2017

4. LDSS 2017

5. Scotland’s Census 2011

6. Scotland’s Census 2011

Published by SCLD on behalf of The Scottish Government, March 2019,

Available for download at keystolife.info.
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Ssa 2020

DRESDEN, Harry (Mr)
preferred Name DRESDEN, Harry (Mr)

Born 01-Feb-1968 (53y)

Gender Male

Address 1 House, Street Address, Town, County, POSTCODE

CHI JGL;IBVG
Paris ID 3064

Contact Not Known

Header Details

Type SSA 2020

Date started 15/02/2021

Time started

Reason for assess. ASSESSMENT ONLY

Location HOME

Team ADULT SOCIAL WORK TEAM

Carried out by

Recorded by

Assessment note

JACK SCOTT

End date

Assessment outcome
Planned comp date.

Reason for delay

Link info Ref
Assessment ID 24748
Referral ID 51236

1. Client Details

Support already in place:

NB: threshold for funded support is set at critical or substantial. Support may be funded at
medium subject to the assessor's professional judgement in consultation with their

management team

Have you complied with the principles and duties included in s9 of the SDS act?

Principle/Duty (tick boxes)

Have the act's s4 values;
principles and human rights
been adhered to?

Has the person been helped to
be as involved as possible in
the assessment and to make
an informed choice about their
options under the act?

Has the person been given
information about where they
can go to get independent
advice about making decisions
about their options under the
act?

Has the person been given
information about independent

advocacy?

Has the person had the nature
and effect of each option under
the act explained to them and
given in writing? (Or in
whatever way is best for them)

.

Actual personal budget amount:

Checklist completed at s16?

Is there A need for A carer's
assessment?

Options

Informed Chosen
Option 1 r I
Option 2 [ r
Option 3 [ r
Option 4 [ r

Total hours

.
.

Hours






Ssa 2020

Has the person been given
information about how they can
manage their support,
depending on the options they
have chosen?

Has the person been provided
with the right information in a
way they can understand it?

-

(SDS pack provided?)

Comments

Assessed person must be given a copy of this document.

Eligibility:
Eligibility:
Eligibility:
Eligibility:
Eligibility:
Eligibility:

Eligibility

critical
substantial
moderate
low risk

no risk

-
0
0
0
0
0

not available

Eligible for Paid Support

Please note there is a space for signature at the end of this assessment for signatures on printed documents.

This assessment form meets the requirements of the SDS act. Where the assessed person is in crisis and
support must be provided to meet immediate needs, it may not be possible or appropriate to follow all aspects of
the SDS assessment process. Use the sections of this form that apply depending on your judgement of what is
required. The full SDS assessment process must be completed when the person is ready and able to do this.

Associated People

Contact name
Relationship
Association

DoB / age / sex
Ethnicity

Client / person status
Client / person ID
Parental responsibility?
PR reason
Association from

To

Address

Primary contact

ALEX TRICITY

OTHER FAMILY MEMBER

OTHER FAMILY MEMBER
20/01/2017 / 4 | FEMALE

ASIAN - CHINESE

DUPLICATE RECORD - DO NOT USE
31

r

BRECKAN AGAIN

DEERNESS BY THE BROUGH
ALMOST AN ISLAND

01258 121212 (Evening Telephone)

Home Telephone/Landline djcbsdjcb sdbckasbc
Languages / accessible info  CHINESE

ENGLISH

GAELIC SCOTTISH
Contact name ALEX TRICITY
Relationship OTHER FAMILY MEMBER
Association GUARDIAN

DoB / age / sex
Ethnicity

Client / person status
Client / person ID
Parental responsibility?
PR reason

Association from

To

Address

Primary contact

20/01/2017 / 4 | FEMALE

ASIAN - CHINESE

DUPLICATE RECORD - DO NOT USE
31

-

BRECKAN AGAIN
DEERNESS BY THE BROUGH
ALMOST AN ISLAND

01258 121212 (Evening Telephone)
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Home Telephone/Landline djcbsdjcb sdbckasbc
Languages / accessible info  CHINESE

ENGLISH

GAELIC SCOTTISH
Contact name ALEX TRICITY
Relationship MOTHER
Association NEXT OF KIN
DoB / age / sex 20/01/2017 / 4 | FEMALE
Ethnicity ASIAN - CHINESE

Client / person status
Client / person ID
Parental responsibility?
PR reason

Association from

To

Address

Primary contact

DUPLICATE RECORD - DO NOT USE
31

M

MOTHER

27/09/2020

28/09/2020

BRECKAN AGAIN

DEERNESS BY THE BROUGH
ALMOST AN ISLAND

01258 121212 (Evening Telephone)

Home Telephone/Landline djcbsdjcb sdbckasbc
Languages / accessible info CHINESE

ENGLISH

GAELIC SCOTTISH
Contact name ALEX TRICITY
Relationship MOTHER
Association NEXT OF KIN
DoB / age / sex 20/01/2017 / 4 | FEMALE
Ethnicity ASIAN - CHINESE

Client / person status
Client / person ID
Parental responsibility?
PR reason

Association from

To

Address

Primary contact

DUPLICATE RECORD - DO NOT USE
31
r

28/09/2020

30/09/2020

BRECKAN AGAIN

DEERNESS BY THE BROUGH
ALMOST AN ISLAND

01258 121212 (Evening Telephone)

Home Telephone/Landline djcbsdjcb sdbckasbc
Languages / accessible info  CHINESE

ENGLISH

GAELIC SCOTTISH
Contact name ALEX TRICITY
Relationship MOTHER
Association NEXT OF KIN

DoB / age / sex
Ethnicity

Client / person status
Client / person ID
Parental responsibility?
PR reason

Association from

To

Address

Primary contact

20/01/2017 / 4 | FEMALE

ASIAN - CHINESE

DUPLICATE RECORD - DO NOT USE
31

7

MARRIED TO MOTHER

30/09/2020

BRECKAN AGAIN

DEERNESS BY THE BROUGH
ALMOST AN ISLAND

01258 121212 (Evening Telephone)

Home Telephone/Landline djcbsdjcb sdbckasbc
Languages / accessible info  CHINESE

ENGLISH

GAELIC SCOTTISH
Contact name ALEX TRICITY
Relationship BROTHER

Association
DoB / age / sex
Ethnicity

AT SAME ADDRESS
20/01/2017 / 4 | FEMALE
ASIAN - CHINESE
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Client / person status
Client / person ID
Parental responsibility?
PR reason

Association from

To

Address

Primary contact
Home Telephone/Landline
Languages / accessible info

DUPLICATE RECORD - DO NOT USE
31

-

BRECKAN AGAIN

DEERNESS BY THE BROUGH
ALMOST AN ISLAND

01258 121212 (Evening Telephone)
djcbsdjcb sdbckasbc

CHINESE

ENGLISH

GAELIC SCOTTISH

Summary; Strength; Difficulties; Supports

Summary of personal circumstances- strengths; difficulties and supports - (Please use prompt list as necessary)

Risk Assessment And Safety Plan

hat are we worried about? (Harm and What's working well? Strengths and

future risk)

Past concerns
Past concerns

Current / future risk

demonstrated safety)

Safety (strengths,demonstrated as
protection related to the risk, over time)

Strengths (information relating to
strengths and resources within the
situatio or family/extended network that
may be developed to enhance safety)

Complicating factors (what makes
building safety more complicated)

What needs to happen? (Safety goals and co-
creating safety)

For now

Next steps (specific, achievable actions
within agreed timescale identified by

Contigency plan (what will happen if
enough safety cannot be achieved)

Summary Of Rehabilitation/Re-Ablement/Support Goals

(include health and care maintenance if required)

Goals must be based on the person's aspirations and outcomes. The person must be assisted in all possible ways to give
their views. If this isn't possible, the lead assessor should seek views from those who know the person best.
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Mobility And Moving And Handling (For Care At Home)

Mobility and Moving and Handling Profile for people referred to Care at Home

Task Equipment used Specific Instruction
(Specific detail - Zimmer (consider if prompt only or specific
frame, walking stick, type of techniques to be used)

sling, size, hoist used, slide
sheets etc.)

Walking assistance

Chair transfers

Bed transfers

Moving in bed

Bath / Shower

Toilet transfers

Any other issues e.g. limb
handling

Number
of
carers
identifie
for task
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Environmental constraints on
tasks

Actions Required

Document Details

Schedule

Weekly schedule Exceptions

4. Support; Treatment And Care

Review Stage- Outcomes Summary

Does the person feel that their support arrangements allow them to
feel physically and emotionally safe in their own home and
environments where support is provided?

Does the person feel satisfied with their involvement in the planning
and direction of their support, particularly about whether they have
choice, have been supported to make their own decisions and have the
information needed to do so?

Does the person feel that their support allows them opportunities to
participate in family life/ in their local community?

Does the person feel that their identified outcomes have been met by
the support provided?

[CFuLLY
[TPARTIALLY

[TINOT AT ALL

[CFULLY
[TPARTIALLY

[TINOT AT ALL

[CFuLLY
[TPARTIALLY

[TINOT AT ALL

[CFULLY
[TPARTIALLY

[TINOT AT ALL
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Does the person want to change the way their support is provided? [ /FOR ALL THE SUPPORT

[ /FOR SOME PARTS OF THE SUPPORT

[ INO CHANGES NEEDED

Any comments about the review process:

Users/Carers Views About The Assessment :

Users /Carers views

Assessor's Comments

Assessor's comments

Unmet Needs:

Unmet needs: please detail any needs that cannot be met in the Care and Support Plan- comment on whether this puts the
plan at risk.

Deprivation Of Liberty Assessment

Are there any issues relating to deprivation of Liberty in terms of Article 5, European Convention on Human Rights?

What action is required?( if any)

A W | And Capacity Matters

Is there a Welfare and /or Financial power of Attorney or Guardianship in place? If so, make sure this is documented in Paris
and a copy of the documentation is held in the person's case file

Are there any concerns that the client has or may shortly have difficulties in managing their own financial affairs or making
decisions due to incapacity under the Adults with Incapacity (Scotland) Act 2000? Give an indication of which other agencies
have been asked to contribute to their view.

If the answer is yes, one of the following actions should be taken:

1. Arrange an adults with Incapacity case conference (document this below); or
2. If this is an established care package, discuss whether 13ZA of the Social Work (Scotland) Act 1968 is applicable and if so

document discussion below.

(Reference should be made to the 13ZA guidance)
NB: If 13ZA is applicable send out 13ZA letter to all parties and notify AWI data base holder.)

Where the person is assessed as lacking capacity under the AWI Act, there should be a S47 Certificate and care plan
completed by their GP/physician to cover their medical treatment.

Record whether a S47 certificate has been [
completed
or that the lead assessor has sent a letter to [

the responsible doctor prompting them to do

Are there any issues relating to Deprivation of Liberty in terms of Article 5, ECHR. (Reference should be made to Annex A of
the 13ZA guidance and the MWC deprivation of liberty check list.)
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Activities Of Daily Living And Mobility

1. When eating a meal, the person... ADL Score
[T 1. Eats without assistance 1
|_ 2. Eats without assistance using equipment 1
[T 3 Eatswith help e.g. Cutting up or pureeing food 2
[ 4. Eats with encouragement, prompting or 2
[ 5. Requires complete assistance when eating 3
[ 6. Receives nutrition by tube or infusion 3

2. When transferring and mobilising, the person...
|_ 1. Transfers and mobilises independently 1
[T 2. Transfers and mobilises independently using equipment including wheelchair, or adaptations 1
[ 3. Needs the assistance of one person (with or 2
[ 4. Requires encouragement, prompting or 2
[ 5. Needs the assistance of more than one person (with or without equipment) 3
I 6. Does not transfer from bed to chair (eg. Confined to bed) 3

3. When using the toilet, the person...

[ 1. Is independent 1
[ 2. Is independent with catheter or colostomy and equipment or adaptations 1
[T 3. Needs assistance 2
I 4. Requires encouragement, prompting or 2
s Requires complete assistance 3
[ 6. Does not use the toilet 3

Personal Care & Food/Drink Preparation (PCFP)

4. Washing hands and face, the person... PCFP Score
I 1. Does without difficulty 1
2 Does without difficulty using equipment or adaptations 2
[ 3. Hasdifficulty, even if using equipment or adaptations 3
[ 4. Requires encouragement, prompting, supervision or guidance 4
[ 5. Needs assistance from others 5

5. Having a complete wash, shower or bath, the person...

[ 1. Does without difficulty 1
[Tl 2. Does without difficulty using equipment or adaptations 2
[T 3.Has difficulty, even if using equipment or adaptations 3
[[] 4. Requires encouragement, prompting, supervision or guidance 4
I 5. Needs assistance from others 5
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6. Washing their own hair, the person...

[ 1. Does without difficulty 1
[Tl 2. Does without difficulty using equipment or adaptations 2
[ 3.Has difficulty, even if using equipment or adaptations 3
[[] 4. Requires encouragement, prompting, supervision or guidance 4
[[] 5. Needs assistance from others 5
7. Dressing & undressing, the person...
[ 1. Does without difficulty 1
[Tl 2. Does without difficulty using equipment or adaptations 2
[ 3.Has difficulty, even if using equipment or adaptations 3
[ 4. Requires encouragement, prompting, supervision or guidance 4
[[] 5. Needs assistance from others 5
8. Preparing, cooking and serving a main meal, the person...
[T 1. Does without difficulty 1
[ 2. Does without difficulty using equipment or adaptations 2
[ 3. Has difficulty, even if using equipment or adaptations 3
[l 4. Requires encouragement, prompting, supervision or guidance 4
[[] 5. Needs assistance from others 5
9. Preparing a light snack (e.g. a sandwich), the person...
|_ 1. Does without difficulty 1
[T 2. Does without difficulty using equipment or adaptations 2
[T 3. Has difficulty, even if using equipment or adaptations 3
[T 4. Requires encouragement, prompting, supervision or guidance 4
[[] 5. Needs assistance from others 5
10. Preparing a hot drink, the person...
[T 1. Does without difficulty 1
[T 2. Does without difficulty using equipment or adaptations 2
[T 3. Has difficulty, even if using equipment or adaptations 3
[T 4. Requires encouragement, prompting, supervision or guidance 4
[ 5. Needs assistance from others 5
Mental Well-Being, Behaviour And Risk (MWB)
1l1a. Agitation/restlessness: Has the person been agitated or restless? MWB Score
[ 1. Never 1
[ 2. Once or twice in the past four weeks 1
[ 3. More than twice in the past four weeks 2
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11b. Disturbance/disruption: Has the person been disturbed or disrupted by other people?

|_ 1. Never

1
[ 2. Once or twice in the past four weeks 1
[ 3. More than twice in the past four weeks 2
11c. Verbal aggression: Has the person been verbally aggressive?
I 1. Never 1
[Tl 2. 0once or twice in the past four weeks 1
[T 3.More than twice in the past four weeks 2
11d. Restiveness: Has the person been resistant to help or incooperative?
[ 1. Never 1
[T 2. 0nce or twice in the past four weeks 1
[ 3. More than twice in the past four weeks 2
11e. Relationships: Has the person had difficulty with key relationships?
I 1. Never 1
[Tl 2. 0nce or twice in the past four weeks 1
[T 3. More than twice in the past four weeks 2
11f. Risk: Has the person constituted a risk of harm? (to themselves or others)
[ 1. Never 1
r 2. Once or twice in the past four weeks 1
[Tl 3. More than twice in the past four weeks 2
Score for Question 11e
Bowel Management
12. Bowel management: does the person require assistance, guidance, prompting or BM Score
supervision to maintain bowel function?
o Never, or less than once a week on average 1
[Tl 2. More than once a week on average 2

IoRN Group Score
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FINANCE INFORMATION CHECK

Has the person/carer been provided with information
about the charging and financial assessment policy?

Comments

Has the person or their representative filled in a financial assessment
form?

Date completed Date passed to finance

Scanned and uploaded to PARIS record? [

Signature Section - For Printouts

Please complete this section of the form if a copy has been printed out of PARIS, this allows the client to see and sign the
assessment if they wish; use the tick boxes below to indicate if this process has been undertaken.

Has a copy of this assessment been printed out [ NO [CIYES
for the client?

Has the client signed this assessment once [TINO [TIYES
printed out?

Worker's Signature Date Signed

Client's Signature Date Signed

Authorisation Details

Carried out by Date
Manager Date
Notify authoriser r

Assessment outcome

Notes

GDPR Info

Orkney Health and Care: adult social work team- why we need to ask for information and what we do with it:

When you call to ask for assistance from our duty team or to ask for an assessment or a service that we provide, your
personal details and information you give us will be recorded in our client data system. We need to “process” your data in
terms of the general data protection regulation (GDPR) because we have a legal duty to offer you an assessment and because
we may be providing services to you.

We need to record this information so that we can provide the help you need. We have a legal duty to provide this help under
the social work (scotland) act 1968 and other more recent pieces of legislation.

Any sensitive personal or medical information that you provide to us is
“special category” personal data and will only be shared with third
parties, such as NHS orkney, for example, where we have a legal duty to
do so or if you specifically agree to our sharing your data in order that
we can provide you with the help you need. We will not share your data
with anyone for any other reason than we have a legal duty to do so or
to get you the help you need.

The information we have in our system will be deleted /destroyed
when we are no longer involved with you and after a period of time has
elapsed, as set by scottish government. Usually this is after 5 years.

If you want to discuss this further, please contact our duty worker on
873535 or speak to your worker.

Further information can be found on council website below or via the
QR code
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http://www.orkney.gov.uk/Online-Services/privacy.htm







Mental health and wellbeing support pathway for young people in Orkney

Introduction

The Children and Young People's Mental Health Taskforce was jointly commissioned by the Scottish
Government and COSLA in June 2018. The aim of the Taskforce was that children, young people, their
families and carers should know that they are supported in good mental health and will be able to
access services which are local, responsive and delivered by people with the right skills. This flowchart
has been developed to help you know what support and services are available in Orkney and to help
explain what the CAMHS service is.

What is CAMHS (Child and Adolescent Mental Health Services)

Children and young people who are experiencing difficulties that could be related to their mental health
are usually first identified within Tier 1 services, for example by a teacher, GP or school nurse. Similarly,
parents/carers who identify that their child is experiencing difficulties will usually first seek help from
services at that level. Children and young people with an identified need may be subsequently referred
into specialist CAMH services (falling within Tiers 2—4) for assessment and intervention if necessary.

In Scotland, CAMH services are generally delivered through a tiered model of service organisation, as
shown in the diagram below:

Specialist multidisciplinary outpatient CAMH teams

Tier3 A combination of some specialist CAMH services and
some community-based services including primary

mental health workers
Tier 2 \ Universal services consisting of all primary care

agencies including general medical practice, school
\ nursing, health visiting and schools

Tier 1






The following describes in more detail the services provided at each tier of CAMH service operation.
Tier1

Child and adolescent mental health services at Tier 1 are provided by practitioners working in universal
services who are not mental health specialists. This includes:

e GPs

e health visitors

e school nurses

e teachers

e social workers, and

e youth justice workers and voluntary agencies.

Tier 1 practitioners are able to offer general advice and treatment for less severe problems. They
contribute towards mental health promotion, identify problems early in the child or young person’s
development and refer to more specialist services.

Tier 2

Mental health practitioners at Tier 2 level tend to be CAMH specialists working in teams in community
and primary care settings (although many will also work as part of Tier 3 services). They can include, for
example:

¢ mental health professionals employed to deliver primary mental health work, and
e psychologists and counsellors working in GP practices, paediatric clinics, schools and youth
services.

Tier 2 practitioners offer consultation to families and other practitioners. They identify severe or
complex needs requiring more specialist intervention, assessment (which may lead to treatment at a
different tier), and training to practitioners at Tier 1 level.

Tier 3

Tier 3 services are usually multidisciplinary teams or services working in a community mental health
setting or a child and adolescent psychiatry outpatient service, providing a service for children and
young people with more severe, complex and persistent disorders. Team members are likely to include:

e child and adolescent psychiatrists
e social workers

e clinical psychologists

e community psychiatric nurses

e child psychotherapists

e occupational therapists, and

e art, music and drama therapists.





Tier 4

Tier 4 encompasses essential tertiary level services such as intensive community treatment services, day
units and inpatient units. These are generally services for the small number of children and young
people who are deemed to be at greatest risk (of rapidly declining mental health or serious self harm)
and/or who require a period of intensive input for the purposes of assessment and/or treatment. Team
members will come from the same professional groups as listed for Tier 3. A consultant child and
adolescent psychiatrist or clinical psychologist is likely to have the clinical responsibility for overseeing
the assessment, treatment and care for each Tier 4 patient.





llenal Health Patiway for Children and Young People in Orlmey

Tier 1
Health
Visitors
General
Practitioner (GP) Self Help School Nurses D
Resources
(Please See
School Supports List) Primary Care
e.g. Guidance Mental Health
Department Workers
Tier 2
Relationship Scotland
Orkney Blide
YPeople Counselling Service
Tier 3
Children and

Adolescent Mental
Health Service
(CAMHS)

Tier 4

CAMHS requiring intense
outpatient treatment or inpatient
admission to hospital






delf Help Resources List

Mental Health

CAMHS Resources is a collection of websites that provide information and support to young people
and families. Web: www.camhs-resources.co.uk

Kooth provides free, anonymous online counselling for 10 - 25 year
olds. You can IM counsellors Mon - Fri, midday-10pm, and Sat - Sun,
6pm - 10pm. Web: www.kooth.com

Childline offer free, confidential counselling to under 19’s though their
helpline and webchat. Tel: 0800 1111; Web: www.childline.org.uk

Samaritans: free confidential support 24/7. Tel: 116 123

Health for Kids provides information for children on staying healthy
and understanding feelings. Web: www.healthforkids.co.uk

Health for Teens provide an advice website on all aspects of health
for teenagers, provided by the NHS. Web: www.healthforteens.co.uk

Mind have information to better understand diagnoses and managing
mental health on their website. Web www.mind.org.uk

The Mix information and support for the under 25’s.Their helpline and
webchat are open 11am - 11pm daily. Tel: 0808 808 4994; Web:
www.themix.org.uk

Wellbeing Service offer CBT (Cognitive Behavioural Therapy) to
anyone over 16 years struggling with their mental health. Web:
www.talkwellbeing.co.uk

Young Minds Provide information about all things mental health, from
medication to coping strategies. Web: www.youngminds.org.uk

Voice Collective support young people experiencing voices or
unusual sensory experiences and have an online forum. Tel: 020
7911 0822; Email: info@voicecollective.co.uk;

Web: www.voicecollective.co.uk

Self-Harm

CALM (Campaign Against Living Miserably) offer support to young
males struggling with low mood, self-harm and suicidal thoughts.



http://www.camhs-resources.co.uk/

http://www.kooth.com/

http://www.childline.org.uk/

http://www.healthforkids.co.uk/

http://www.healthforteens.co.uk/

http://www.mind.org.uk/

http://www.themix.org.uk/

http://www.talkwellbeing.co.uk/

http://www.youngminds.org.uk/

http://www.voicecollective.co.uk/



Their helpline runs daily 5pm - midnight, or you can use their
webchat. Tel: 0800 585858; Web: www.thecalmzone.net

Self Harm UK offer support to individuals (14-19yrs) dealing with and
recovering from self-harm, including online group sessions
Web: www.selfharm.co.uk

Self-Injury Support provide TESS, a support and information text
service for females under 24 years who are struggling with self harm.
Tel: 0808 800 8088; Text: 0780 047 2908;

Web: www.selfinjurysupport.org.uk

LifeSIGNS self-injury guidance and support network
Web: www.lifesigns.org.uk

Bereavement

Child Bereavement UK have advice on managing grief and
local services. Web: www.childbereavementuk.org

Peace Hospice: MindCraft offer children’s bereavement
workshops for those aged between 5-16 Tel: 01923 330 330
and ask to speak to the Starlight Team

Hope Again is the youth website for Cruse Bereavement
Care—Nationwide. You can call their free helpline Mon - Fri
from 9:30am - 5pm. Tel: 0808 808 1677,

Email: hopeagain@cruse.org.uk; Web: www.hopeagain.org.uk

Addiction

DrugFAM provide support to families, friends and carers who
are struggling to cope with a loved one’s addiction to drugs or
alcohol. Tel: 0300 888 3853; Web: www.drugfam.co.uk

FRANK offer a 24 hour confidential helpline for young people
with questions or concerns about alcohol or drugs, or you can
chat online with advisors daily from 2pm - 6pm.
Tel: 0300 123 6600; Web: www.talktofrank.com

Gamblers Anonymous provides support for gamblers and their
friends and/or family. Web: www.gamblersanonymous.org.uk

Health for Teens offer advice for 11 - 19 years on topics from
emotional wellbeing, addiction and healthy relationships.
Web: www.healthforteens.co.uk

NHS Stop Smoking Service if you would like advice and



http://www.thecalmzone.net/

http://www.selfharm.co.uk/

http://www.selfinjurysupport.org.uk/

http://www.childbereavementuk.org/

http://www.hopeagain.org.uk/

http://www.drugfam.co.uk/

http://www.talktofrank.com/

http://www.gamblersanonymous.org.uk/

http://www.healthforteens.co.uk/



support in stopping smoking you can visit the website to find
your closest service. Web: www.nhs.uk/smokefree

Eating

BEAT (Beating Eating Disorders) offer advice and guidance on
eating disorders, with a youth helpline. Tel: 0808 801 0711;
Web: www.b-eat.co.uk

Suicidal Thoughts

Hector’s House was set up by the family of Hector who died by
suicide. Their website offers on where you can seek further support.
Web: www.hectorshouse.org.uk

Papyrus Prevention of Young Suicide offer support through their
helpline (HOPEline UK) to those under 35 years that are having
thoughts of suicide Mon - Fri, 10am - 10pm, Weekends 2pm -10pm.
Tel: 0800 068 4141; Text: 07786 209 697; Web: www.papyrus-uk.org

Saneline provide information and have a helpline open 4:30pm -
10:30pm daily. Tel: 0300 304 7000; Web: www.sane org.uk

The OLLIE Foundation have a website with information on where
you can seek further support if you’re having suicidal thoughts.
Web: www.theolliefoundation.org.uk

Crisis Support

If you are worried about your own or someone else’s suicidal thoughts or feelings you can contact the
below services for support:

e In a life threatening situation call 999

e NHS 24 is Scotland's national telehealth and telecare organisation. This special health board runs
a telephone advice and triage service that covers the out-of-hours period. Tel: 111

e Contact your GP to make an urgent appointment to discuss your mental health needs.



http://www.nhs.uk/smokefree

http://www.hectorshouse.org.uk/

http://www.papyrus-uk.org/

http://www.theolliefoundation.org.uk/





